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than older children and adults. Adopting a patient perspective through use of
intransitive, inchoative-type verb-morphology occurs from age 3, but is found
increasingly both in quantity and variety of predicates so alternated from
school age on.20 Use of VS rather than standard SV order to vary perspective
by highlighting a presentative predicate (e.g., ‘and suddenly Jjumps out 3
strange animal’) becomes established only at school-age, with adults making
selective use of this option in some but by no means all of their narrationg,
Younger children again, vary word order in a less well-motivated fashion,
with schoolchildren adhering more typically to standard, quite stereotypical
SVO canonical order.

6.4. Connectivity

Three-year-olds chain one utterance after another in their ongoing
discourse, typically by means of spatial deictics meaning ‘here’ and/or by
reiteration of utterance-initial ‘and’. A precursor of more normative connec-
tivity marking is an additive element meaning ‘also, t0o’ to indicate that the
same thing is happening again, or the same character is appearing again, In
contrast, 5-year-olds and school-age children typically link up each ensuing
clause to the one just preceding in a mechanical overmarking of temporal
sequentiality or successiveness, by expressions meaning ‘and then, after-
wards’, with older children making increasingly felicitous use of syntactic
coordination with same-subject deletion. Two more mature devices to
achieve textual cohesiveness in Hebrew are by subordination, which shows a
clear linear progression across the different age groups, and subject elision,
which serves in grammatical coordination and subordination increasingly
from age 5 years up, and for maintained topic elision among some 9-year-olds
but more extensively among the adults alone. Another means of packaging
clauses within more tightly bound syntactic bundles is through use of nomi-
nalizations, again a device confined to the older Hebrew texts.

20 Flexible deployment of the same verb-root in different binyan affixal patterns is prob-
ably a major means for selecting, maintaining, or alternating perspectives in Hebrew.
discourse.
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0. INTRODUCTION .
i i i ith particular

This chapter tells the story of the Turkish frog stories, wi .
focus on the expressive means used in their telling. The Turk'1sh frog stories
~come from child and adult native speakers of st.andard Turkish from urblzn
middle-class backgrounds in Istanbul. The majority of the 3- and 5-year-olds
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were seen individually in their preschools, and a few in their homes. The g.
year-olds were all seen at home. The adult group consists of 20-24 year-olds,
all students at Bogazici University. There were 10 subjects in each group,
Although some of the adult narratives reflect a playful attitude and an intep.

tional choice of more "literate" syntactic forms, all the narratives represent
colloquial Istanbul Turkish.

An evaluation of the Turkish preschool narratives in terms of the criteria
of general narrative ability formulated in Chapter IIA yields the following pic-
ture. The 3-year-olds, like their peers in other languages, describe indepen-
dent picture frames rather than recounting events organized around a plotline,
A few narrators point to the escape of the frog as the event marking the begin-
ning of a sequence of events, one refers to the search, and two note the termi-
nation of the search with the finding of a frog. As a result, the texts of the 3-
year-olds do not meet the standards of a narrative, and lack coherence and
cohesion (Halliday & Hasan, 1976). While there are no apparent grammatical
errors in the use of the highly regular verb morphology, a few errors are
observed in the use of more complex subordinate clauses.

About half of the 5-year-olds follow this same pattern, while the other
half produce narratives which display a more sophisticated narrative structure,
with reference to the inception, the continuation, and the termination of the
plotline. Their texts provide evidence for the differentiation of a narrative
time distinct from speech time (see Chapter IVA), displaying linguistic means
such as sequentiality markers and an anchor tense. These texts contain more

grammatical errors since they contain many more complex syntactic construc-
tions.

The 9-year-old narratives present a very stable picture: All refer roughly
to the three major components of the plot; all maintain an anchor tense and
use temporal markers with a global, theme-related motivation. The two tem-
poral axes are differentiated in the sense that children can go back and forth
between sequencing events in narrative time and making evaluations about
them in discourse, but they do not exploit this possibility much, preferring to
stick to the linear progression of events.

Additions in the adult narratives involve the use of a formally rich
language to express a tightly cohesive and coherent story. Most of these texts
suggest that our adult narrators interpreted their task within a "children’s sto-
rytelling frame" and produced detailed descriptions and elaborations as they
probably would if they were really telling the story to a child.

This chapter summarizes developments in the formal means of expres-
sion in the Turkish narratives: After a sketch of the tense-aspect-modality sys-
tem (Section 1), we examine the development of means for describing the
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nent parts or a ituation ion means for encoding different per-
ompo parts f a situatio; (SeCtl() 2), . 4

; tives (tSCCtiOIl 3) and means for achievmg textual cohesion ( ection )
spectt ’ hi S 4

Descriptions of major features of the phonology, morplgo}llo%%, a:llngosgylr&-
f Turkish are available in various grammars of TUI: is g : ;
e 1975; Kononov, 1956; Lewis, 1967; Underhll}, 1976, to cite
i ngcar'lér tren21s in the acquisition of Turkish as a native l.angl}ag.e can
ie‘?ozgd i‘;laiksu—Kog and Slobin (1985). Analyses relatiﬁg to llngu;(s)tlirc1 ;11:;11
) ives based on film retellings are
StruCtura11 z’}‘sa{) el?r? ((;f9§;1;1{:n3a213;1u-K09 (1992a, 1992b). Other treatments of
Ereggi‘f,iin ;;pegts of Turkish grammar will be referred to in the relevant sec-
Sp

tions.

1. TURKISH TENSE/ASPECT/MODALITY

i i inati hology, expresses the
kish, which has an agglutmatwe morp )
categz;lizsl of tense, aspect, and modality: (1) mor[zh;)li)glf;agllfl by. 31 s‘e,:ét:ﬂc));f
, invari 2) lexically, wi
d after the invariant verb root, anq : with
ZflilixZ:lvzl‘t)):nd; brief summary of the most basic ‘affixes is sufficient in the

present context. ' ‘

The essential pattern is a root followed by a serllles of atfﬁxeds, a;iglﬁstggl :ry

ici imilation to fit the root and e ,

armony and voicing assimilation : ' : i

;‘r)(:zztd?ng fror}rll left to right.! The verb complex itself can be quite long,tc;):d

isti i the root and the final tense-aspec

sisting of a string of affixes between. d th :

persoi-number affixes. The intervening affixes jndicate valency and voice

! Vowel harmony operates throughout all words of gative origin and fort:vl:) irlzrixrllnsl:tt;c(e:i
suffixes, which harmonize with the last vowel of the lexical root. . Ther;*, arfc.ar o
e o o st vn Afacs and & fou-way aesnation, 74, for sccusave,

i d several verb affixes; an - 3 s . ’
::::iqt::e,c;zzz,esfilve, and most verbal and deverbal affixes. The two-way lcontrast 1157 ,;; g:l;;
back alternation of unrounded low vowels, as in thte; 1;11;1:; ;lt;frixb::li‘/-rglrl;gé%:umounded
) ! uk-lar ‘children’. The four-way contra: t- » Toun
.amr;l:io;n :fpl(:fgh vowels, as in the present prqgressive suffix -zy?r/-zy?r/:u}li‘oorr/-tﬁ);osrgkz%%
gel-iyor ‘coming’, al-tyor ‘taking’, diis-iiyor ‘falhng‘: and' kog-uyor runnpin. e font i
simplicity, all examples of grammatical morphemes in this volume are gwdd'ﬁomﬂ iy
rounded form (e.g. -ler PLURAL and -iyor PRESENT/PROGRES?IYE). An '211 ﬁln 12l morpno-
phonemic change affects stop consonants, which undfergo voicing assum.a oal.0 A
quence, the past-tense suffix, represented here as -di, has a-d‘/t alte’rnat}on. ‘weri’ o
four-way vowel contrast, resulting in forms such as gel-di came’, gzt-tzth es/r,lo -

“found,” diig-tii ‘fell’, and so forth. In addition to verb and noun m{iectlons, ' ]:, (); S0 ques:
tion particle mi and the topic/focus particle de undergo thg alternations d{*.scndevmmllt ;;m)r
reported by Aksu-Kog and Slobin (1985), vowel harmony is ma.lstered ear ydant. "
by Turkish children, and all of these variants are equally accessible and productive.
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(causative, reciprocal, reflexive, passive), negation, modality (ability, neces-
sity, probability, optativity), and illocutionary force. For example, consider
the following verb from the frog story, which conveys negative ability in the
past tense and was predicated of the boy and dog: bul-a-ma-di-lar “finq.
ABILITY-NEG-PAST-PLURAL’ (=were not able to find). In addition, there are
various nonfinite and deverbal forms. (Most important for our texts are the

various "converbs" that function for temporal coordination and subordination,
discussed in Section 2.)

The Turkish tense-aspect-modality system can be characterized in termg
of two main dimensions, one temporal, PAST-NONPAST, and one modal,
DIRECT EXPERIENCE - INDIRECT EXPERIENCE. The indirect experience
modality includes both inference and hearsay. A choice of one of the two
modal forms is obligatory when reporting past events. The suffix indicating
direct experience is -di, and this form is glossed as D.PAST, which can be read
as either "direct experience past" or "di-past."" The indirect experience (or
"nonwitnessed") form is -mig, glossed here as M.PAST, which can be read as
"mig-past," summarizing over its several functions as described below. The
past-tense distinction can be illustrated by the following example. If I have
seen the boy fall from the tree, I must say Cocuk diig-tii ‘boy fall-D.PAST; if I
infer that he fell from the evidence of seeing him on the ground, or if I have
been told that he fell, I must say Cocuk diig-miig ‘boy fall-M.PAST. Because
the inferential use of the M.PAST reports a completed past process on the basis
of its result, it is often translated by a present perfect ("The boy has fallen");
however this form is not, in itself, a perfect, and in most instances it can also
be translated by a simple past ("The boy fell").2 In its hearsay use, however, it
is a simple past tense ("The boy (evidently) fell"). The M.PAST is also the
modality of folktales and traditional stories, and some of our narrators use this
"narrative modality" to convey the entire frog story. In such narrations the
D.PAST is absent and the M.PAST serves as the sole past tense.

Within the domain of aspect, the morpheme -iyor, which is traditionally
glossed as PROGRESSIVE, is more of an imperfective and serves as present
tense for both states and processes, contrasting with the habitual/generic -er.
In this study we gloss V + -iyor simply as PRESENT (abbreviated as PRES). In
the past tense, however, -iyor combines with both D.PAST and M.PAST to pro-
duce past progressives: diig-iiyor-du ‘fall-PROG-D.PAST (=was falling) and
diis-ityor-mus ‘fall-PROG-M.PAST’ (=was (apparently) falling). There is no
grammaticized marking of perfectivity (i.e., completion or boundedness) as in

2 For a discussion of the relations between perfects and evidentials, see Anderson (1982,
1986).
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anguages like Spanish or Russian.?

in of tense, the affix -ecek indicates future tense (and has
modallnu:;g: t(lilz?:ézd not concern us here). Turkish has recourse to compoutrllld
ense/aspect constructions in both the past anq future. Of relevapce to the
E tory is the past perfect, which is formed in both modal versions of the
ﬁog[ SThrZ D.PAST suffix is affixed to -mig, historically a participle, to Izroduce
pafi{rect exi)erience past perfect: diis-miig-tii ‘fall-PERFECT-D.PAST (=ha.d
?allen). Within a narrative text anchored in the MPAST, the past perfect 1§
formed by combining the participial use of -mig and its moditl-temporal use:
diig-miig-milg ‘fall-PERFECT-M.PAST (=had apparently fallen).

1.1. Tense

1.1.1. Anchoring tense/modality o .

One of the criteria for the well-formedness of a naqahve is the choice of
a consistently favored tense. In the present. context this was fleﬁned as the
tense of at least 75% of the clauses in a given text. In TllI'lF]Sh narranv}:es,
either the PRESENT, the D.PAST, or the M.PAST can be the dominant or anchor
form. Between 2 to 3 years of age, Turkish children learn to use allg’ti]hree
inflections quite flexibly and without any error .of. forrp.. Around age.d tie){
begin to oppose the two past-tense forms to distinguish the two evidentia

modes.

3 The morpheme -iyor, historically the progressive marker, is better charz}ctenzed atsioa:ll?
imperfective aspect marker today, as recent zmalyses suggest .(Aksu'-Kog, in pr(?fsara i;,
Dahl, 1985; Erguvanh-Taylan, 1992). In the narrative context mYesngawq hereZ its use
reference to past situations serves to present temporally-bounded‘ s1tua§10ns in thel-r.ongomg-
ness and as such makes the gloss of PAST PROGRESSIVE, in keeping with the traditional use,
more aj riate. )

i 'ﬂfg:req;re many other complex combinations, but this sketch should be sufficient to
orient the reader to the distinctions that play a role in the frog story texts. Analyses (?f both
acquisition and adult data suggest that modal and aspectual distinctions are more ba§1c than
tense distinctions in Turkish. For example, Yavag (1980) proposes tFlat in Turkish, the
present tense receives zero marking and that the only true tens? marlser is -{iz for past tense;i
Slobin and Aksu (1982) analyze the semantics of -mig, with dlscuss.mn of its aspectual aml
modal as well as temporal functions. Aksu-Kog (1978, 1988a) Teviews the de've‘]opmer?tz'l
progression of the aspectual, temporal, and modal functions of -iyor, -di, and -mig in acqulths1-
tion. Savagir (1986) describes the modal as well as aspectual character of -er and traces. e
development of future reference in children’s language (1983). Tura '(1 986) shows that dir is
a modal operator that assumes different values on a scale of factivity. Work by Johanson
(1971), Dilagar (1974), Slobin (1993a), Aksu-Kog (1988b, 1992), and Erguvanh-Taylan
(1988, 1993) suggests the dominance of aspectual or modal meanings carried by various
subordinating structures.



Aksu-Kog -334.

At age 3, all three forms can be observed in the children’s narrations, byt
they are not used with clear discourse organizational functions. This js evident

TABLE 1
Frequency Distribution of Turkish Texts Anchored in
PRESENT, D.PAST, and M.PAST, by Age

Dominant Tense
Age  Mean Mean No.
Group Age  Clauses FRES DPAST MPAST MIXED

3yrs 311 35 3 — 1 6
Syrs 5;5 52 4 — 3 3
9yis 97 39 7 1 2 =8
Adult 82 6 2 2 L

The ability to follow the plot structure goes together with the tendency to
maintain a dominant tense. Those narrators who incorporate the major plot
components into their stories are also the ones who use an anchor tense. More

than half the 3-year-olds do not keep to an anchor form but shift between the
three tense forms, as motivated by the inherent as

a tense anchored in the deictic present, or use the M.PAST, which can indicate

either state or narrative modality. The number of 5-year-olds maintaining an

anchor tense increases, and only three show mixed use. Examples (1) and (2)

illustrate mixed tense/aspect use.5

(1) Bir de kozalak diis
cocuk.

‘And a pine cone fell-MPAST. The bees exited-M.PAST, the boy
climbed-M.PAST the branch, and is.looking-PRES at the hole.’ [T3b-4,0)

-miis. Ariar ¢itk-mug, dala cik-mig delige bak-yor

5 Verbs in subordinate clauses in

(2) and (3) are nonfinite converbs, with no tense mark-
ing, as described in Section 2.

IIE: Turkigp
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() Cocuk elbisesini ters giy-iyor. Camdan bakarken ¢ocuk bagina giy-di o
kurbagamn oldugu seyi. |
‘The boy is.wearing-PRES his clothes backwards. While the boy was
looking [while.looking:CONVERB] out of the window (the dog) wore-
D.PAST the thing the frog was in on its head.’ [T5¢-6,0]

intai favoring either the
9, all the narrators maintain an anchor tense,
RESQI;Taii the M.PAST, with only one text in the D.PAST. .The 10-cl§use text
ll:elow exemplifies this 9-year-old strategy very well, with all main-clause
verbs marked with the PRESENT (-/fIiyor).

j 4 j k uyurken kurbaga

k bir kurbaga yakal-tyor. Aksamleyin c¢ocu. ga

P If:gcz;or. Cocuk sabah kalkinca kurbagay: aryor, bul.avr.n-zyor. Cesitlz

hayvanlar: kurbaga zanned-iyor, en sonunda bir geyigin sirtina diig-
ityor. Geyik onu suya atyyor. Suda kurbagay: bul-uyor.

“The boy catches:PRES a frog. In the evening while the boy is flal:epmg
[while.sleeping: CONVERB] the frog es.capes:PRES. When ¥1e w. fes tl}llz
[when.wake.up:CONVERB] in the morning the boy s.earches..PRI;:S for e
frog, he cannot.find:PRES it. He mistakes:PRES various animals (?;RES
frog, finally he falls:PRES on the back of a deer. ’E‘he deer .throws.

him into water. He finds:PRES the frog in the water.” [T9h-9;11]

The majority of the adults similarly prefer to anchor Fheir narratlvleds 1;2
the present, though two use the D.PAST anq two use t.he M.PAST. It 1:ou o oe
argued that a preference for the present. is a function of the task, \calv 1c
involves looking at the pictures while telling the story. prever, a Fen e}:ln i
to use the present as a narrative form was also <')bs.erved in a study in whic
adults had to retell a segment of a Turkish movie 1med1ately after viewing
it. In this task, 70% of the narrators used the present -iyor as the a.nchor tense;,
10% used the habitual present -er, and 20% chose the past .of direct exp;ln-
ence -di (Erguvanli-Taylan, 1987). In other w-or_ds, these‘ ﬁnd-mgs sugg}c:st ’I}?t
the present is the appropriate tense for a vivid na'rrat1on in Tu'rk1.sd. The
present may be preferred for recounting events viewed frf)m inside, 1.§.,
regarded as psychologically relevant to the se}f, a‘nd the narrative -mig may be
preferred if a psychologically distant perspective is chosen.

Since the frog stories were elicited with the use of a pic.:turfebook,. c})lur
lexts contain many static descriptions. These are nomlpal pfedlcatlons wit Z
demonstrative plus noun, or predications with the existential form§ var/yo
‘exist/not exist’, either unmarked or marked with -mig. These constitute 23%
of the total number of clauses of the 3-year-olds, and are deictically anchored
to the moment of speech and perception, as in the following example:

(4)  Bu da kurbaga anne bu da bebek.
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‘And this (is the) frog mother and this (is the) baby’ [T34d-3,7]

In adult texts, on the other hand, only about 9% of clauses use nominals to
predicate locative or experiential states.

Stative predications can be either juvenile, perceptually-motivated, or
mature, thematically-motivated, as shown in the following two examples,
both from 5-year-olds.

(5) Burda bir kiépek var, kurbaga var, gocuk var. Burda da bir ¢ocuk var.
Uyuyor yataginda. Burda kurbaga var.

‘Here there is a dog, there is a frog, there is a boy. And here there is a
boy. He’s sleeping in his bed. Here there is a frog.” [T5b-5,0]

(6) Sonra bakiyor cocuk uyandiginda, kurbaga yok. Cizmesinin icine
bakryor, yok orda da.

“Then, at.his.waking the boy looks, the frog is not there. He looks inside
his boot, it is not there either.’ [T5a-5,4]

More mature functions of such predications are found in older texts. Example
(7), from a 9-year-old, shows the use of an existential predication for the
purely discourse purpose of backgrounding, and example (8), from an adult,
describes the psychological state of a protagonist.

(7) Daha sonra geyik tam ucurumun kenarina geliyor, orada da bir 8ol var,
onu - onlary oraya atiyorlar.

‘Later on they come just to the side of the‘cliff, and there, there is a lake,
they throw him - them there.’ [T9a-9,3]

(8) Cocuk- sey- korkulu ama hi¢ wrkutucu, panik bir hava yok, resimlerde
hig bir sekilde.

“The boy is in fear but there isn’t a scary, panicky atmosphere, in the pic-
tures in any way.” [720f]
In sum, the static descriptions are triggered by the perceptually available pic-
tures at all ages but the function of such predications in narrative discourse
changes with development.
1.1.2. Tense shifting

The major functions of tense shifting in narrative are to indicate changes
in temporal perspective and to speak in "different voices." Tense shifting
allows the speaker to make grounding distinctions between events, and to
move between narrative and discourse time for digressions, asides, and
evaluations. For example, in (9) the narrator shifts out of narrative time

(marked with D.PAST) to the PRESENT HABITUAL to make a statement of opin-
ion:
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(9) Ama biiyiik bir sanssizlik topraktan kurbaga — tabii kurbaga ne arar
topragn icinde — kokarca ¢ikn.

‘But with real bad luck, out of the hole, the frog — of course what does
a frog do-PRES.HAB in the ground — a skunk came.out-D.PAST.’ [T20c]

Another function of tense shifting is to mark retrospection to a past time
relative to the anchoring point. Example (10) illustrates a shift from the
PRESENT to PAST PERFECT to refer to a past event, then to -mig to refer to its
present result, then back to the PRESENT:

(10) Sonra digar: pencereden bagir-tyorlar, ha, ha, ha, kipek de kafayr sok-
mug-tu ya kurbaganin [=kavanozun] igine orada kal-mig kafasi. O da
onunla birlikte otur-uyor pencerenin pervazina.

‘Then they call-PRES out the window, ha, ha, ha, you know the dog
had.inserted-PASTPERF its head into the frog [=frog’s jar], there
remained-M.PAST its head. It is sitting-PRES together with him on the
windowsill.” [T20f]

Shifts from the PRESENT to the M.PAST also serve to retrospecti\{ely
express the coda at the end of the story. Example (11) shows such a switch
for presenting an evaluative statement arrived at by inference from evidence.

(11) Ve kurbagay: gor-ityorlar, yaminda egi de var hatta. De'_'.’f{f kurbag.a
esine ve cocuklarina kavusmak igin herhalde ozgiirliigii sec-mig
kavanozdan kag-mus.

‘And they see-PRES the frog, he even has his wife beside him. It turns
out that the frog probably has.chosen-MPAST freedom and e§caped—
M.PAST from the jar in order to be together with his wife and children.’
[T20d]

The 9-year-old sample reveals a different picture. Six of the ten narrators
display no tense switching. They maintain an anchor ten§e and use adverbial,
complement, and relative clauses as well as aspectual shifts Fo present events
from different perspectives. They keep to the forward moving tempo of the
story, relating events sequentially or simultaneously, without diverging .frf)m
the timeline of events for elaborations. The few instances of tense shifting
mark retrospection. Example (12) illustrates an interesting shift from the
MPAST to the D.PAST for referring to a prior event:

(12) Cocuk da atla-mig ve kipegine ¢ok kiz-mug kavanoza gir-di diye bast.
‘The boy jumped-M.PAST as well and really got.mad-M.PAST at his dog
because its head got.into-D.PAST the jar.’ [T9¢-9;1]

A 9-year-old whose story is anchored in the present switches to the M.PAST
for expressing the resolution of the story with an inferential statement.
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(13) Yani béyle birsiirii macera geg-iyor baslarindan. Ondan sonra biy
agacin seyinde kurbaga, cocuklar: var, bir de esi var. Yani evine 8it-mig
kurbaga.

‘They go.through-PRES a lot of adventures. After that at a thing of a tree
[=hive] there’s the frog, there are its children and there is its wife. That
is, the frog went-M.PAST home.’ [T9b-9,5]

The S5-year-old stories present frequent alternations  betweep
tense/aspect forms but these are aspectual rather than systematic tense shifts,
in line with this age group’s tendency to move between the narrative and the
picture description modes. Children who display tense switching are those
whose texts show some level of plot organization. Example (14) comes from
a text in which the preferred tense is the PRESENT but there are frequent shifts
to the D.PAST. The motivation for type of shift is not so clear, but it allows the
child to juxtapose an ongoing activity with a concurrent event:

(14) Ariar da kipege saldir-tyorlar. Cocuk diis-tii,
‘The bees are.attacking-PRES the boy. The boy fell-D.PAST.” [T5e-6;0]

Some 5-year-olds also display the use of the M.PAST to express inferred infor-
mation, if not exactly for retrospection, as illustrated in (15):

(15) Sonra bak-tyor, bak-wyor, kurbaga yok. Kurbaga yok ol- kurbaga
kaybol-mus.
‘Then he looks-PRES, he looks, the frog is not there, the frog be.NONEXIS
is- the frog got.lost-M.PAST." [TSc¢-5;1]

The majority of the 3-year-olds use mixed tense aspect. Their shifts are
motivated by the nature of the activities in the pictures, and are, therefore,
aspectual in character, as discussed in the next section.

1.2. Aspect

Turkish speakers have several means to express aspect: (1) grammati-
cally, in the verb inflectional system; (2) with a few serial-verb constructions
composed of a main verb plus an aspectual verb, functioning like a grammati-
cal morpheme (such as bak-a-kal-mak ‘stay-looking’, kog-u-ver-mek ‘give-
running’ (=run in haste)); (3) with verbs of aspect that express inception, ces-
sation, protraction, and the like; (4) aspectual adverbs such as hala ‘still’,
zaten ‘already’, heryerde “at all places’, hertaraf ‘all over’; and (5) nonfinite
verb forms such as converbs and nominalizations used in subordination. The
devices in the last category are discussed in Section 2 (event conflation), in
Section 4.2 (grammaticized connectivity), as well as in Chapters IVA on the
expression of simultaneity and IVC on event packaging; therefore they are nof
examined here.

Aksu-Kog -339- IIE: Turkish

1.2.1. Grammatical aspect
In this section we examine how shifts between present (-iyor), stative,
and habitual forms are used in texts anchored in the present and the two

modal forms of the past tense.

TABLE 2
Proportion of Simple and Aspectually Marked Clauses
over Total Number of Clauses,

by Age and Tense?
Age

Verb Form 3 yrs 5 yrs 9 yrs Adult
Present Tense
EXIS (substantives) 22.8 10.0 8.5 8.9
PRES (-iyor) 26.6 39.6 44.9 324
HAB (-er) 0.3 - - 1.2
D.Past Tense
D.PAST (-di) 5.6 9.5 7.5 7.5
D.PAST.PROG (-iyor-di) 0.8 1.2 0.5 1.6
D.PAST.PERF (-mig-di) 0.3 - - 1.0
D.PAST.HAB (-er-di) - - - -
M.Past Tense
MPAST (-miy) 35.9 26.7 18.3 15.7
MPAST.PROG (-iyor-mig) 2.6 4.1 13 1.2
M.PAST.PERF (-mig-mig) 0.3 - 0.3 0.6
MPAST.HAB (-er-mig) - 0.2 - -

4. The proportions do not add up to 100 because subordinate clauses with nonfinite verb forms
are not included.

In the present tense, existentials (var/yok) and predicate nominals serve
to present states of existence. Verbal predicates take either the PRESENT -iyor
for ongoing/durative activities/states or the HABITUAL -er for generic state-
ments about states of affairs viewed from outside the narrative line (back-
ground information). If the story is told in the witnessed modality, anchored
in the D.PAST, background information can be provided in the PAST PERFECT
“mig-di, the PAST PROGRESSIVE -iyor-di, and the PAST HABITUAL -er-di. If the
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story is told in the nonwitnessed or narrative modality, anchored in the
M.PAST, -mis is interpreted as anchored at a past temporal point. Aspectual
distinctions in M.PAST narratives parallel those described above for D.PAST:;
the PAST PROGRESSIVE -iyor-mig, the PAST PERFECT -mig-mis, and the PAST
HABITUAL -er-mis.

Table 2 presents the proportion of simple versus aspectually marked
clauses with the three anchor tense/modality bases. The PRESENT -iyor occurs
with high frequency at all ages. The proportion of clauses in the D.PAST PRO-
GRESSIVE and the M.PAST PROGRESSIVE is much lower. In fact, these
decrease in the 9-year-old and adult texts together with the shift away from
the use of the M.PAST as the preferred anchor form.

In the adult texts anchored in the present, stative information about the
setting or characters is typically introduced at the beginning with substantive
predicates, while the dynamic events of the story are presented with -iyor. In
texts anchored in the past, shifts from the D.PAST to the D.PAST PROGRESSIVE
-iyor-du, or from the M.PAST to the MPAST PROGRESSIVE -iyor-mus, serve to
make grounding distinctions, to present two or more events as simultaneous,
or to introduce narrator’s comments or evaluations. The nature of these rela-
tions may be further specified with aspectual or temporal adverbs. In (16) a
switch from the anchoring M.PAST to the M.PAST PROGRESSIVE functions to
present the dog’s activities as an ongoing background event, further
emphasized with the imperfective adverb hala ‘still’. In (17) the alternation
between the D.PAST and the PAST PROGRESSIVE similarly relates the two
events as cotemporal, but the adverb of simultaneity assigns equal value to
both.

(16) Derken o yuvamn icerisinden sincap ¢ikinca, sey, cok sagir-mig ve kork-
mug cocuk. Kipek de hala ar kovamna bak-tyor-mus.

“When a squirrel came out of that nest, the child really got.surprised-
MPAST and got.scared-MPAST. And the dog still was.looking-
M.PAST.PROG at the beehive.” [T20a]

(17) Osman olanca giiciiyle bagr-di. Bu swrada Bobi de kafasindaki
kavanozdan kurtulmaya ¢alig-tyor-du.

‘Osman called-D.PAST with all his might. Meanwhile Bobi was.trying-
D.PAST.PROG to get rid of the jar on his head.” [720e]

These same functions are observed in the texts of the 9-year-olds. In t¥le
following example, the setting is described with the MPAST in 1S
inferential/perfect functions, introducing already achieved states. Then the
PRESENT -iyor is used as the dominant tense for the foreground events of the
story:
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(18) Simdi bir cocuk bir kurbaga bul-mus. I?unu bir kavanozun igine koy-
mug. Ondan sonra cocuk uyurken kurbaga kag-vyor. .
“Now, a boy found-M.PAST [=it seems] a frog. This he qu-M.PAST [=1t
seems] in a jar. And then, while the boy (is) sleeping
[while.sleeping: CONVERB], the frog escapes-PRES’. [T9e-1 0,0]

Shifts in the 5-year-old texts are typically for local contrasts .between
events/states and ongoing activities. However, there are also sporadlc.exam-
ples of more mature uses. One child who uses the M.PAST for re.countmg the
main story events sets the scene with M.PAST.PROGRESSIVE as in (1?), and
comments on the typical characteristic of a protagonist with the
MPAST.HABITUAL as in (20).

(19) Bir varmis bir yokmus. Burada ¢ocuk yatagimin bagsinda otm:—uyomfu'g.
Sonra kopek de kaplumbagaya bak-tyormus. Son.ra cizmelerinin
arasinda otur-uyormus cocuk. Bir giin yatagina gir-mi§ horl-uyormus.
Sonra képek gel-mis, iistiine atla-mus.

‘Once there was once there wasn’t [=once upon a time]. Here the jboy

was.sitting-M.PAST.PROG on his bed. Then, and the (.log was.looking-

MPASTPROG at the tortoise. Then (he) was.sitting-M.PAST.PROG

between his boots, the boy. One day he got.into-M.PAST his bed and

was.sleeping.deeply-M.PAST.PROG. Then the dog came-M.PAST and
jumped-M.PAST on him.” [T5g-5,2]

(20) Cocuk cok kiz-mi§ giinkii kargayt goriince, hi¢ sev-mezmig kargay!.

“The boy really got.angry-MPAST on seeing the crow because he
didn’t.Jike-M PAST.HAB the crow at all.’ [T5g-5,2]

For some of the younger children, shifts between aspectual forms seem
to be motivated by a need to contrast dynamic events with states from the per-
spective of an anchoring point which coincides with the moment of percep-
tion (see Chapter IVA). This perspective seems to be true of all of the 3-year-
olds, and it occurs in portions of 5-year-old narrations when they move into
picture description. This kind of aspectual contrast is particularly evident in
cases where PRESENT -iyor alternates with -mis, as in (21) and (22):

(21) Burada gid-iyorlar. Bir aga¢ bul-mug-lar. Kurbaga, arlar gid-iyor su
resimde. Kork-mug bu da.

‘Here they are.going-PRES. They found-M.PAST a tree. The frog, the:

bees are.going-PRES in that picture. And that one got.scared-M.PAST.

[T5h-5;01
(22) Képekle cocuk ormana gik-wyor. Kozalak, bir de kipek, bir de gocuk, bir

de delik .. bir de kozalak diig-milg. Arlar ¢ik-mis, dala ¢cik-mus, delige

bak-tyor ¢ocuk.
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‘The dog and the boy are.going.out-PRES to the woods. A pine cone, and
a dog, anf1 a boy, and a hole ... and a cone fell-M.PAST. Bees came.out-
M.PAST, the boy climbed-M.PAST the branch (and) is.looking-PRES i
hole.” [73b-4,0] ¢ e
Sometimes a sl}ift between -iyor and -mig, contrasting activities with states,
may be a function of the half-narrative half-descriptive strategy of the narra-
tor. Even adults move between the two modes, but their aspectual alterna-

tions fun.ctif)n to describe the physical setting or the emotional state of a
protagonist inferred from the pictures.

1.2.2. Lexical aspect

' The p.roportion of utterances with lexical specification of aspect
Increases with age: 3% and 4% of the clauses in the data of 3- and 5-year-
olds contain some lexical specification of aspect, rising to 8% for 9-year-olds
and 12% for adults. These relatively low proportions are not surprising, since
aspect 1s grammaticized in the verb inflectional system. Table 3 presents the

distribution of aspectual verbs and adverbs in aspectually specified clauses by
age.

' TABLE 3
Proportion of Aspectual Verbs and Aspectual Adverbs in Clauses
with Lexical Specification of Aspect, by Age

3 yrs 5 yrs 9 yrs Adult
Aspectual Verbs 20.0 41.0 34.2 50.8
Aspectual Adverbs 50.0 51.0 64.1 414
Repetition of Main Verb 30.0 10.0 — 3.6
Serial Verb — — — 1.8

First, i‘t is observed that the rhetorical strategy of repeating the main verb
f({r .f':xpress‘llng protracted aspect is favored by younger narrators, as in Agac
c{ungyor, diisiiyor, diisiiyor, diigiiyor ‘The tree is falling, falling, falling, fal-
ling .[T3e-4;0] or, Kogmugs kosmug geyik ‘Ran, ran the deer’ [T5)-5;3]. ’ The
few instances of repetition in the adult data mark iterative aspect: Ariara
havlamus, havlamus, havlamug. ‘He barked, barked, barked at the bees’ [7201)].

Second, only the adults use certain aspectual verbs conjoined in serial-
verb‘—hke constructions. These are locative verbs with stative meaning such as
kal ‘stay, remain’, koy ‘put’, dur ‘stop, remain’, and the verb ver ‘give’.
There are several examples of this category in the data, signifying protracted
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or inceptive aspect, as in the following example, with ver:

(23) Bu arada ilerideki bir agacta asimakta olan ari kovam gozlerine iligi-
ver-di

‘In the meantime a beehive hanging on a tree ahead attracted their atten-

tion {lit. ‘gave-touch to their eyes’].” [720¢]

Table 3 shows that the children tend to favor aspectual adverbs over
verbs, while adults prefer aspectual verbs. Two possible explanations come to
mind: First, younger narrators may prefer adverbs because these can be used
for modifying one or two constituents within the clause, while verbs have the
whole clause under scope of modification. A second explanation rests on the
discourse functions that are typically served by these forms in our stories:
aspectual adverbs have a local, and aspectual verbs a thematic function

1.2.2.1. Aspectual verbs. Aspectual verbs occur as the main verbs of
infinitival complements of the form V+INF(+CASE). This complement type is
already observable in the 3-year-old narratives, although almost exclusively
with the modal verb iste ‘want’. Aspectual verbs in such constructions start to
be used at age 5, becoming more frequent in the data of older children and
adults. Adult narratives show that complement clauses with verbs such as
bagla ‘start’, cik ‘set.out’, and devam et ‘continue’ function to express the
instantiation, reinstantiation, and continuation of the search, the general theme
of the story. It is, therefore, not surprising that younger children, whose nar-
rations proceed picture by picture, do not use these linguistic means.

Adults express twice as many different categories of aspect with verbs as
compared to children, who mark only inceptive, protracted, and lative
aspect. The first two categories can also be adverbially marked, whereas
lative aspect, denoting an agent’s movement to perform an action, can only be
expressed with verbs (e.g., ¢tk ‘exit’, koyul ‘set.out’). Only three of the 5-
year-olds specify lative aspect, two locally, as in (24) and one thematically,
foreshadowing the mature uses to mark the beginning of the search as in
example (25) from a 9-year old:

(24) Kopek de arilarin yuvasindaki seyi rahatsiz ediyor, onlar da sokmaga
geliyor.
‘And the dog bothers the thing in the bee hive, and they come to.sting.’
[T5e-6,0]

(25) Sonra kbpegiyle beraber kurbagay: aramaga ¢ikiyorlar.
“Then together with his dog they set.out to.search.’ {79¢-10,0]

Inceptive aspect is the most frequently marked category across the dif-
ferent ages. The verb bagla ‘start’ is similarly used to mark the beginning of
a locally specific activity by 5-year-olds, as in (26).
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(26) Ari eviymis dediler, vurmaga bagladilar.

“They said "it’s a bee house," they started to.hit.’ [T5a-5;4]
‘Start’ is also used to indicate the beginning and the reinstantiation of the
search, as in aramaga bashyorlar ‘they start to.search’ [T20b] or seslenmege

basliyor ‘he starts to.call.out’ [720a], as well as in relation to a local activity
by some 9-year-olds and almost all adults.

Verbs of protracted aspect such as devam et ‘keep.on’ and kal ‘remain’
are rarely used by 5-year-olds, and not at all by 9-year-olds. Adults use these
verbs to carry on the search theme as in (27) and less often, to refer to a
locally specific situation as in (28):

(27) Daha sonra arayis ormanda siirmege bagsladi.

“Later on the search started to.proceed in the woods.’ [T20¢]
(28) Baykus cocugu korkutmaga devam ediyor.

“The owl continues to.scare the child.” [T20b]

Perfective and cessive aspects are rarely expressed verbally.

In sum, the use of aspectual verbs for thematic purposes develops with
age. Younger children use these verbs infrequently and only in reference to
local activities, whereas older narrators use them for episode instantiation (see
Chapter IVD). As noted, aspectual verbs occur in infinitival complements,
which are already acquired by 3-4 years. Therefore, their infrequency in the
children’s narratives cannot be explained on syntactic grounds. Rather,
younger children still lack the ability to conceive of a complex process in its
totality while relating different subprocesses or events to it.

1.2.2.2. Aspectual adverbs. Aspectual adverbs increase in both variety
and frequency with age. The most frequent aspectual adverbs in the data are
those of iterative and recurrent aspect, two categories which are not marked
with verbs. Recurrence adverbs are used rather infelicitously (e.g., in refer-
ence to an activity that occurs once) and locally by the younger children, and
serve to indicate the continuation of the search theme only in the 9-year-old
and adult stories, as in (29):

(29) Kurbagalarim aramaga bagsliyorlar tekrar.
“They start to.seek their frog again.” [720b]

Iterative aspect is expressed by 5-year-old and older narrators with loca-
tive terms functioning adverbially, such as heryer ‘everywhere’. These
always occur in the contexts of calling or searching for the frog and assume 4
thematic role:

(30) Kurbagay: orada géremedikleri zaman heryere bakiyorlar.
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When not seeing the frog there they look everywhere.’ [T5d-5;3]

Adverbs of protracted, perfect, immediate, and inceptive aspect are
used for modification at the local level only. Protracted aspect 1s rarely
marked in the children’s data: iinkii devamli havliyordu ‘because it [=dog]
was constantly barking’ [79j-9;11, and is not very frequent in the adult texts.

Adverbs of imperfect aspect, hala ‘still’, are used by 5- and 9-year-olds
and adults to indicate the relevance of a given state to the moment of speech
or to a designated reference time, as in the following examples.

(31) Sonra cocuk ona kizdt, képek hala seviyor.
“Then the child got mad at him, the dog still loves (him).’ [T5e-6,0]
(32) Kopek hala o art kovamm almaga ¢alisirken...
‘While the dog was still trying to get that beehive...” [79d4-9;11]
Immediate aspect is marked by both children and adults for stylistic pur-
poses as in (33):
(33) Hemen giyinerek hemen onu aramaga koyuldu.
‘Immediately getting dressed, he immediately set out to search for it.’
[795-9:1]
Finally, adverbs of inceptive aspect such as birdenbire ‘all of a sudden’,
which increase with age, are used to mark new events in the story.

In summary, verbal and adverbial marking of aspect serve several pur-
poses in the frog stories. Adults mark the instantiation of the plot with verbs
of inceptive aspect and iterative adverbs imposing a focus on the repeated
nature of the search, and foreshadowing its continuity. Nine-year-olds also
use verbs or adverbs of inceptive aspect thematically, to mark the beginning
of the search, though to a much lesser extent than adults. Five-year-olds are
not systematic in the way they use the different kinds of aspectual devices
they control. Three-year-olds mark aspect only by verb inflection.

2. EVENT CONFLATION

Event conflation involves the distribution of information across the verb
and its associated elements within the clause, as discussed in Chapter 1ITo.
Given its agglutinative morphology, Turkish is a language which has various
means for event conflation. Information can be so tightly packaged that it is
expressed in a single verb, modified, for instance, with particles which indi-
cate agentive causation (-dir) or reciprocal action (-i§),6 or it can be integrated

6 Turkish has productive grammatical rules for transitivizing intransitive verbs with the
causative particle and intransitivizing transitive verbs with the passive particle, or changing
the verb stem into a reflexive or reciprocal one. These are discussed further in Section 3.1.
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in a slightly looser fashion and expressed, for instance, in another clauge with

or in a close temporg]
connection. Events may also be related sequentially, respecting their bou,.

converbs compressing two situations as aspects of one,

daries, and expressed in independent or subordinated clauses.
At this point it will be useful to introduce some of these structures.

lowing meanings, where X and Y represent clauses, with the converb suffi
to the verb of the X-clause:

X-inceY ‘when X,Y’/‘assoonas X, Y’
X-kenY  ‘while X-ing, Y’
X-ipY ‘X and (then) Y’
X-erekY ‘(in,by) X-ing, Y’
These converbs are illustrated below from the Turkish frog story texts, labeled
as follows: V+ince ‘when’, V+ken ‘while’, V+ip ‘and (then)’, and V+erek
‘by V-ing’. \
V+ince:
Cocuk kalk-inca kurbagay: ariyor.

boy get.up-INCE frog:ACC search:PRES
‘When the boy gets up he searches for the frog.’

V+ken:

Cocuk uyur-ken kurbaga kagmus.

boy sleep:HAB-KEN frog escape:M.PAST
‘While the boy was sleeping the frog escaped.’

V+ip:

Cocuk camdan atlay-1p onu alyor.

boy window:ABL Jjump-IP 3SG.PRO:ACC take:PRES

‘The boy jumps from the window and picks him [=dog] up.’

V+erek:

Kdpek pencereden agag diis-erek kavanozu kirryor.
dog window:ABL downwards fall-EREK jar:ACC break:PRES
‘The dog, in/by falling down from the window, breaks the jar.’

Both V+ince ‘when’ and Viken ‘while’ clauses designate the time of the
event they refer to as a reference time with respect to which the event encoded

in the main clause is anterior, posterior, or cotemporal (Aksu-Kog, 1988a).
Thus they set up a close temporal relation between events expressed in
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Con-
verbs are nonfinite verb forms which function as adverbials and take theijr

temporal specification from the tense of the main clause. They have the fol-

xed
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adjacent clauses. Syntactically, the subject§ qf clausgs joiged by thesq con-

be the same or different. V+ince indicates immediate succession or
Vefb'S lczlserlap and thus may imply a simultaneous or causal meaning as well
E:r:::]uence. \”+ken is a pure marker of simultaneity, apd presents the event
in the conjunct clause in its temporal extension, from an imperfective perspec-

e

1 V+ip ‘and (then)’ and V+erek ‘by V-ing’, allow for a variety of temporal
and circumstantial relations between the two events, gnd require thef santle
subject in the conjunct and main clause. In thc? frog stopes, V+ip funct10n§ to
link clauses together in narrative units, packaging constlt'uents.of an event in ?
a larger event (Slobin, 1993a; Chapter IVC?. Apd, given its nontemporall
character, V+erek can assume various meanings in contex.t, such as simul-
taneity, succession, instrumentality, reason, or manner of action.

Since this is the story of a search for a lost frog, it provides ample? oppor-
tunity for narrators to talk about causation and path of movement, which may
or may not be elaborately specified. There are three scenes in tl_le frqg s.tory
conducive to descriptions of caused movement and locatlvg trajectories: (1)
the fall of the dog from the window; (2) the fall of the beehive from the trec.:
shaken by the dog, and the fall of the boy, scared by the owl, from t}{c t'ree,
and (3) the fall of the boy and the dog, thrown by the deer, from the cliff 1pto
the water. Section 2.1 presents data on causation of moyement, and Segtlon
2.2 on path of movement in these scenes. Finally, Section 2.3 deals briefly
with manner of movement.

2.1. Causation of Movement

Turkish codes notions of agency and caused action through. its produc-
tive verb morphology. Intransitive verbs are transitivized b}j addlng a causa-
tive particle — e.g., diig ‘fall’ (intransitive) — diig-iir ‘drop (trans1t1v‘e), anc}
transitive verbs are causativized with the same particle — e.g., Ifzr break
(transitive) — kir-dir ‘cause to break’ (causative). There are exc.eptlc')ns‘ to the,
rule and some verbs have lexical causative counterparts as in gir ‘enter
Versus sok ‘insert’, gel ‘come’ versus getir ‘bring’.

Across the three main scenes of falling, the most frequently used verb is
diés “fall’ for change of locative state. Its use shows extremely stable propor-
tions across the age groups (70% for 3-year-olds and 66% f'or 5- and 9-year-
olds and adults). Conversely, the proportion of verbs expressing caused move-
ment (diigiir ‘make.fall’, at ‘throw’, it ‘push’) increases from 20% at age 3to
27% at age 5 and remains stable for the older groups. These findings point to
some change in preference for verbs expressing causation of movemfznt
around the age of 5-6. Further developments relevant to event copﬂatlon
involve the use of devices other than lexical verbs incorporating causation and
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movement in their meaning. Various ways of expressing causation of move-

ment are illustrated i ipti g
rators: ed in descriptions of the fall of the beehive by the ady]t nar-

(34) Neyse kopek havlyyor mavhyor sonra kuut, ar1 kovam yere diisiiyor

‘Anyway the dog barks-shmarks then b t )
ground.” [T20f] am, the beehive falls to ghe

(35) ote ya.ric’lqn. Karabas agac sallamig, haviay-inca andardan  tepk;
gelmedigi icin fazla sallamig ve kovan yere diismiis. ?

‘On the other side Karabash [=do

: s =dog] shook the tree, (and) beca
when.barking [V+ince] didn’t get a reaction from the bees, he shook ;lss
much and the hive fell to the ground.’ [720i]

(36) Agact sallay-inca k istii Opegi j
fgact 'y ary kovam yere diistii ve kopegin pesine takild, biitiin

‘Upon.shaking [V+ince] the tree, the hive fell t
, 0 the
the bees set off after the dog.” [T20c] ground and slifg

(37) Daha sonra agaci sallar-ken a3 i o8 D
- gactaki ogulu diis-iir-ij
kizginlikla yuvalarindan firliyor. §$-ur-tiyor ve arilgr

‘Later on, while.shaking [V+ken] the tree, (he) knocks down

[=cause.fall] the hive on the tree and the b i
their nest.” [720b] ees furiously swarm out of

The relat.ion in .(34) is not causal but an antecedent-consequent relation
encode‘d in ,tvyo 1n<?ependent clauses with finite verbs and conjoined with
sonra _then, implying a temporal lag. In (35) the dog’s act of shaking is

n.lore'integrated relgtion. Example (36), on the other hand, connects the two
situations more t1ght.l_y with the converb -ince, expressing sequential
overlap/causal connection, while still using the nonagentive diis ‘fall’. Finally

—_
7 . - « - .

i ;t 1s 1nteresting to note that in this context the converb -ken always occurs with the transi-

xt;re olrm of the verb ?.nd the ?onverb -ince with the intransitive form, Simultaneity in time

Strongly suggests physical/spatial contact, which strongly suggests direct causation.
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Nine-year-olds exhibit similar strategies. Some simply refer to the two
events successively, as in (38), leaving the causal relation to be inferred from
context. Others make the causal relation explicit with a causative verb and a
causal adverb as in (39):

(38) Daha sonra ari yuvasini salliyorlar, icinden arilar gikiyor.

“Then they shake the beehive, bees exit from inside.’ [79a-9;3]

(39) Kopek sonunda ari kovamim agagtan diigiiriiyor, bir siirii art boylece
gikryor kovandan.

‘The dog finally causes.fall the bechive from the tree, a mass of bees

consequently exit from the hive.’ [79d-9;11]

The preschool children tend to keep the events discrete as in (40) or even
unrelated as in (41):
(40) Kopek sonra bu seyi yakalamus, biitiin arilar iigiismiis kopege.
‘Then the dog caught something, all the bees swarmed around the dog.’
(75)-5,3]
(41) Bir de kozalak diigmiis, arilar diigmiis, ardar cikms.

‘And the hive fell, the bees fell, the bees exited.’ [T3b-4,0]

In the boy-and-owl scene, where the boy’s fall is more likely to be inter-
preted as a consequence of the fear instigated by the appearance of the owl,
the causal relation is even less explicitly specified, possibly because psycho-
logical rather than physical causation is involved. Only two adults describe
this scene in a relatively conflated manner, using the causative diig-iir ‘make-
fall’ which incorporates both causation and direction of movement, and kork-
ut ‘make-scared’ which incorporates causation in its meaning:

(42) Ve bu arada bir baykus da o kovuktan ctk-1p cocugu kork-ut-uyor ve
agactan diig-iir-iiyor.

‘And in the meantime an owl, exiting [V+ip] from that hole, scares the

boy and makes him fall from the tree.’ [720d]

Five adults establish a less direct causal relation between the different phases
of the whole event, as illustrated in the following example, which is almost
exactly the same as (42) except that the verbs ‘scare’ and ‘fall’ are not causa-
tive:
(43) Tam o sirada agag kovugunun icersinden bir baykus cikmis. Cocuk
8 ¢ ¢
kork-up iceri, asag: diiser-ken kopek de hizla yamindan kog-arak
gecmis.
‘Just then an owl exited from inside of the hole in the tree. The boy
gf)t.scared [V+ip] (and) while.falling [V-+ken], the dog passed by run-
ning [V+erek] quickly.’ [720a]



AkSU-KOQ - 350 - IIIE: Turleh

The following nonconflated version is also interesting in formulating the
indirect causation explicitly:

(44) Bu arada afagtaki kovuklari yoklayan Tim baykugu rahatsiz ed-ip
baykusun digsari ctkmasina neden oldu.

‘Meanwhile Tim, who was going up to the holes in the tree, disturbed
[V+ip] the owl (and) was the cause of the bees’ exiting outwards’
[T20c]

Three adults, similar to half the 5- and half the 3-year-olds, simply note the
appearance of the owl and imply no causal relation to any other event. Of the
children, only one 9-, one 5-, and one 3-year-old present an integrated account
of this scene, using an agentive or causative verb as in (45) and (46).

(45) Oradan bir baykug ¢ikiyor, cocugu yere atiyor.

‘An owl comes out of there, throws the boy to the ground.’ [T9a-9;3]
(46) Cocuk da agaca gikiyor, sonra baykug diigiirityor onu.

“The boy climbs the tree, then the owl makes him fall.’ [T5f-6,1)

In the descriptions of the remaining narrators, the causal connection is implied
by the sequential relation between the events. Some of these involve a tight
packaging of events with the converb -ince and with the specification of the
causal source although a causative verb is not used:

(47) Baykusu gor-iince korkudan diigiiyor.
‘Upon.seeing [V+ince] the owl he falls from.fright.’ [79¢-10,0]

These examples from the beehive and the owl scenes illustrate that
between 5 and 9 years of age, further developments take place in the use of
clause-linking devices, integrating their aspectual, modal, temporal, or causal
meanings with meanings inherent in the main verb. Furthermore, these exam-
ples show a sensitivity to the tightness of the semantic link between two situa-
tions, reserving the use of causative verbs for situations of direct, successful

manipulation, and using other types of linkage for more loosely integrated
situations.

2.2. Locative Trajectories

As noted in Chapter ITIo, Turkish can be characterized as a verb-framed
language, where the verb carries information concerning locative trajectories
(source, goal, and direction) while details of path and manner may be ela-
borated in associated adverbs, locative phrases, and converbs. Turkish verbs
of motion typically encode direction. As in Spanish and Hebrew, there are
verbs which specify movement into/out of — gir ‘enter’ and ¢k ‘exit’, and
verbs which specify movement up/down — in ‘descend’ and ¢tk ‘ascend’, or
movement away from — kag ‘escape’. (Note that ¢zk means both ‘exit’ and
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‘descend’. As indicated in the chart, below’, this verb is ?ften accc,)mpan'ied 1by
disambiguating adverbs: disar: foutwa.rds and yukar: ‘upwards’.) It is adso
possible to express the same n(?tlon‘s with a genera} V.erb’ of movement and a
directional adverb, such as igeri gel ‘come towards.inside’. ' |
Verbs of motion most frequently encountered in the Turkish frog stories

are the following:

Gloss Transitive Intransitive Causative Passive

enter sok gir sok-tur gir-il:/sok-ul
exit cik-art ¢tk (digari) cik-art-tir ctk-1l */ cik-art-il
ascend cik-art ¢tk (yukari) ctk-art-tir g:tk—zi I¢ik-art-il
descend in-dir in in-dirt-tir in-il /l:z-dir-il
fall diig-tir diis diigtirt-tiir du;ul* | diig-tir-iil
come/bring  getir gel getirt-tir gel-in* Igetir-il
go/take gotiir git gotiir-t-tiir  gid-il |gotiir-iil

* The passives of these verbs are grammatical only when used in impersonal construc-
tions,

The data present both all-purpose motion verbs such as giz fgo’ anc’l gel
‘come’ and directional motion verbs such as ¢tk ‘exit’ Versu8s gir ‘enter’, ¢k
‘ascend’ versus in ‘descend’, from the youngest age onwards.

Contrary to what might be expected, directional verbs of motion occur
not only with their associated arguments specifying the source or gpgl or both,
but also quite often with a locative adverb or a locative postos1t10n in tk}e
dative, further specifying direction. The following examples illustrate this in
the various uses of the verb ¢ik exit/ascend’. The verb may be used alone as in
(48), with the source argument specified with a locative demonstrative as in
(49), with a directional adverb only (50), or with the source NP plus a postpo-
sition (51):

8 While the transitivized counterparts of intransitive verbs of motion are'used correctly in
general, younger children sometimes have problems with verbs with lexical counterparts..
Contrast the correct use of the transitive sok ‘insert’ in Sonra kafasim da soktu ‘Then it
[=dog] inserted its head as well’ [T:3i-3;11] with the intransitive gir ‘enter’ infelicitously used
with an object in the accusative in *Sonra képek kavanoza girmig, kafasin-1 yani. ‘Then the
dog entered the jar, I mean its head-AcC’ [T3¢-4,3].
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(48) Arilar kiigiik kopegi kovuyor, baykuslar gikiyor, aksam olmaga baglyor.

‘The bees follow the little dog, owls exit, evening is coming along.’
[720j]

(49) Oradan ariar cikiyor, buradan da késtebek cikyor.
‘Bees exit from.there, and a gopher exits from.here.’ [T5d-5,3]
(50) Daha sonra art yuvasim sallyyorlar. 'Iginden arilar ¢ikiyor.

‘Later on they shake the bechive. From.inside.it exit the bees. [794-
9,31

(51) Tam o sirada agag kovugunun icersinden bir baykus ¢ikmug.

‘Just at that moment an owl exited from (the) tree trunk’s interior’
[T20a]

During the preschool years, the proportion of clauses using ¢k with loca-
tive adverbs or postpositions increases, although always remaining below the
use of the verb alone. This is not surprising since ¢ik in itself indicates direc-
tionality. In fact what needs to be explained is why such locative
modifications are used at all. A closer look at the data suggests that such use
is motivated by discourse-related factors. As the examples above illustrate,
direction of motion verbs occur in the following ways: (1) verb alone, if the
source or goal can be presupposed from the nonlinguistic context or real
world knowledge as in (48), (2) VERB+NP/PRO+DAT/ABL to indicate
goal/source as in (49), (3) VERB+LOC.MOD if the source or goal is given in the
previous linguistic context as in (50), and (4) VERB+NP+LOC.MOD for an addi-
tional, more detailed specification of the goal or the source as in (81). Fur-
thermore, this is more or less the developmental sequence observed. (In addi-
tion, as noted above, ¢cik is ambiguous, meaning both ‘exit’ and ‘ascend’.
This factor necessitates adverbial specification of direction in some discourse
contexts.)

Such developmental change can be explained by two closely related fac-
tors. First, young children do not use locative modification to elaborate on
locative trajectories because they are not yet concerned with establishing
discourse internal relations. Some 3- and 5-year-olds who operate in the pic-
ture description mode tend to regard events as unrelated, and talk about them
as discrete situations. Second, young children tend to describe what is most
salient as new information in the pictures, which is typically the movement
itself, while the source is given and the goal needs to be inferred. Thus, they
use just the verb, or a deictic, or at best an associated casemarked NP to indi-
cate source or goal. Older children, just like adults, use locative modification
in a discourse motivated way, referring back to something already established
in the previous context. It is these mature speakers who engage in elaborate
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specifications of source, goal, direction of movement, and manner of move-

nI:ent. A 9-year-old example is given in (52).

(52) Arilar yuvalarindan  ¢ikarak  cocugun kipefinin istiine dogru
yiiriimiigler. | |
“The bees, exiting [V+erek] from their hive, went straight for the boy’s
dog.’ [79¢-9;1] |
What has been discussed above with regard to the Yerb gzk.applhles

equally to other verbs of motion used with and without locative modification

for elaborating locative trajectories, as summarized in Table 4, below.

TABLE 4 .
Distribution of Motion Verbs (MV) Used with and without Locative
Modification (LM) for Direction of Movement, by Age

3 yrs Syrs 9 yrs Adult
Number of types of LM? 5 9 13 16
Total MV+LM 23 32 34 77
No. LM for GOAL 17 25 22 64
No. LM for SOURCE 6 7 12 13

a. LM includes locative adverbials and locative postpositions; each form is counted only once,
regardless of the different case inflections it occurs with (locative, dative, ablative).

As can be observed, the variety of locative adverbials and postpositions speci-
fying the trajectory of motion increase, from five at age 3 (such as igine
‘to.inside’, disariya ‘to.outside’, iistiine ‘to.top’, asagr ‘downwards’) to 16
for adults (to include items such as kenarina ‘to.edge’, dibine ‘to.botFom’).
Also, the ratio of clauses with motion verb plus locative modification to
motion verbs used alone is 1:4 in the preschool data, whereas it is about 1:2 in
the data of the two older groups. This suggests that with age, the tendency to
elaborate on locative trajectories increases in our sample.

Three-year-olds and adults have a greater tendency to add loca'tive
modification to stative predicates. The 3-year-old locative state expressions
are existential or substantive predications put together in a nonrelational
descriptive way as in (53).

(53) Kipek de kafasi agagrda, bacaklar: denizin, suyun icinde.
“And the dog, his head below, his legs inside the sea, the water.” [T3j-
4,2
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The locative expressions of adults, on the other hand, include stative verbs
used in elaborate descriptions of locative states as in example (54).

(54) Cocuk da geyigin kafasinin iistiinde olmug oluyor. Geyik bunu
boynuzlarin iistiinde, kafasinin iistiinde gotiiriiyor.

“The boy comes to be on top of the deer’s head. The deer takes him on
top of its antlers, on his head.’ [720d]

Table 4 also presents information about how direction of movement is
elaborated in the frog story. Narrators of all ages, and particularly adults, tend
to specify the goal of movement much more than the source. This should not
be surprising since in the present story concerning a search, the goal of move-
ment is more informative than its source. Children typically specify either the
source or the goal, and conflation of the two is more characteristic of adults.
Example (55) illustrates the adult strategy of talking about the different
phases of the event by means of several predicates and elaborating on the
source and the goal of the movement.

(55) Geyik bir tane ugurumun kenarina geliyor ve ugurumun ucunda gocugu

bagindan agag: atiyor. Kopegi de diigiiyor bu arada, ikisi, hep beraber,
bir suyun igine diigiiyorlar, bir nehrin icine diigiiyorlar.
“The deer comes to the side of a cliff and at the edge of the cliff throws
the boy from its head downwards. In the meantime his dog also falls,
the two of them together fall to.inside the water; they fall to.inside a
river.” [T20h]

It is proposed in Chapter IA that speakers of verb-framed languages tend
to use more elaborated descriptions of locations of protagonists or objects and
of end states of motion, while speakers of satellite-framed languages tend to
use more detailed descriptions of path and manner of motion. Although Turk-
ish has a number of verbs which incorporate direction of motion in their
meaning, this does not preclude the use of postpositions and locative adverbi-
als that further specify the source and goal of movement. While example (55)
above suggests that in Turkish narratives we can find path elaborations that
are typical of satellite-framed languages, example (56) below shows the sort
of static locative elaboration typical of verb-framed languages such as Span-
ish.

(56) Geyik tam ugurumun kenarina geliyor. Orada da bir gél var. Onu -
onlari oraya atiyor.

“The deer brings them right to the edge of the cliff. And there is a lake
there. He throws him - them to there.” [T9a-9,3]
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2.3. Manner of Movement

Verbs of motion which encode manner of movement frequently
observed in the frog stories are kog ‘run’, d¢ ‘fly’, yiiz ‘swim’, and atla
‘jump’. The converb -erek functioning adverbially as in kogarak ¢iktr ‘(he)
exited running’ or adverbs such as yavasca ‘slowly’ or yavas yavas ‘slowly
slowly’ are also used frequently. Only yiiz ‘swim’, kag¢ ‘escape’, and atla
‘jump’ are used by 3-year-olds. Five-year-olds add other verbs such as kovalg
‘chase’, yuvarla ‘roll’, iigiig ‘collect around’; and older narrators use devir
‘make fall on its side’, dolas ‘wander around’, firlat ‘hurl’, izle ‘follow’, as
well as those which occur with adverbial extensions such as pesine takl/diig
‘follow go after’ [lit. set/fall on the trail of], iistiine ug ‘fly up.onto’.

A scene appropriate for the use of manner of movement verbs in the frog
story is shown in Pictures 2 and 3, in which the frog leaves the jar and runs
away. This event is mentioned by four of the 3-year-olds, seven of th.e 5-
year-olds, and all 9-year-olds and adults, using almost exclusively two direc-
tional motion verbs, gk ‘exit’ and kag ‘escape’. Although it does not specify
the exact nature of the movement, kag implies manner of motion in its mean-
ing. The absence of manner adverbs in clauses containing this verb, in con-
trast to the presence of such modification in clauses with ¢ik, supports this
view. Moreover, kag has the aspectual connotation of achievement of an end
point. Kag, then, is more suitable than ¢ik for the presentation of the event in
a conflated form.

The younger children typically use ¢ik, mentioning either the source or
the goal of motion. Source is mentioned more often, possibly because it is
clearly represented in the pictures of this scene, as suggested by the use of the

demonstrative in example (57).
(57) Kurbaga bunun icinden ctkiyor.

“The frog exits from.inside of.this.’ [T3j-4,2]
Only two 5-year-olds use kag, one as a motion verb, the other as an aspectual
verb indicating the achievement of a goal as shown below.
(58) Kurbaga digar: ¢ikmus, kagmis.

“The frog exited outwards, (and) escaped.’ [T5i-6,0]
Two narrators in this group also specify manner of movement with the adverb
yavag yavag ‘slowly slowly’. Nine-year-olds use kag more often (eight narra-
tors) than ¢ik, and only two narrators use both verbs, elaborating on different

phases of the event as in (59) or integrating them more closely with the con-
verb -erek as in (60):

(59) Kurbaga kavanozun iginden gikiyor ve kagtyor.
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“The frog exits from.inside of the jar and escapes.’ [T94-9;3]
(60) Kurbaga kavanozdan ¢ik-arak kagts.
‘Exiting [V+erek] from the jar the frog escaped.’ [79/-9;1]

Finally, seven adults use ¢ik and six use kag and several other manner of
movement verbs such as kaybol ‘get.lost’, siyril ‘slip.out’, adim at ‘take a
step’. In five instances, ka¢ occurs with another verb suggesting that it func-
tions more like an aspectual than a motion verb for adults. These narrators
also use adverbs of manner of motion or attitude in their descriptions. The
majority of adults also mention source of movement more often than its goal,
While some adults give conflated descriptions like in (60) above, most adult
descriptions are elaborated as in 61).

(61) Kurbaga kavanozdan emin adimlarla swriddi ve digariya dogru ilk
advmini att. Evet, kurbaga kagiyordu.

‘The frog slipped.out of the jar with sure steps and took his first step
towards.outside. Yes the frog was escaping.’ [T20¢]

To sum up, these observations suggest that Turkish narrators make use
of a limited lexical repertoire of verbs in describing manner of movement,
but prefer clausal or phrasal descriptions of manner, particularly at older ages.
To impose an elaborated versus a conflated perspective on events, the Turkish
speaker can rely heavily on the verb, given the possibility of modification of
both its finite and nonfinite forms. In a way, Turkish compensates for the lack
of lexical richness characteristic of English and German verbs of manner by
the use of productive verb morphology that allows for packaging of events in
a variety of ways. The frog’s escape is a significant point in the story, where
the force motivating the search is introduced. It would therefore seem that
proficient narrators would choose to elaborate the events of this scene in
separate clauses or phrases, as both the Turkish- and the English-speaking
adults seem to do, even if they have the means for a conflated presentation.

3. PERSPECTIVE

Perspective refers to the point of view which narrators adopt in present-
ing a given situation. In the case of the frog story, narrators can talk about a
given scene either from a local perspective, as a self-contained totality, or
from a global perspective, regarding it in the context of the larger story. Nar-
rators can also take the perspective of different protagonists as they appear in
the series of events, or maintain the perspective of the main protagonist(s) all
the time, or do both by embedding the former in the latter.

Turkish uses several devices for the manipulation of perspective (see
Chapter III0). These are (1) the syntactic role assigned to different argumen.ts
in the clause, (2) flexible word order which can be varied for pragmatic
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purposes, and (3) the use of the topic/focus particlq de ‘too, also, gnd’. The
first two mechanisms are made possible .by the consistent casemarking on NP
arguments and subject agreement marking on the yerb. (1') and (2). are dis-
cussed in the next two sections. The use of the particle d.e is (_lealt with in tl}e
context of these discussions rather than in a separate section; it also figures in

the section on connectivity (4.1).

3.1. Transitivity and Veice

The arrangement of the verb-argument arrays is closely tied to trs}nsi—
tivity and voice in Turkish. As noted earlier, Turkish Yerbs can be c'lass1ﬁe.d
as intransitive or transitive. The causative particle -(d)ir Cf)nverts' an intransi-
tive verb root into a transitive one, as in ge¢- ‘gc.et.on’ (intransitive) versus
gec-ir ‘put.on’ (transitive). Arguments are dist'ingu'lshed by a very transparent
and regular case inflectional system: The subject is always in Fhe unmar.ked
nominative case and the direct object (DO) takes the accusatl\{e if [-‘|-deﬁn1,te§],
but if [-definite] it remains unmarked or takes the indefinite article bir ‘one’.

Indirect objects (IO) are marked with the dative, and oblique objects are
marked with the ablative, genitive, or comitative suffixes. The following
examples illustrate changes in transitivity and casemarking. E)‘(ample @2)
shows an intransitive verb with its arguments and (63) presents its transitiv-
ized agentive counterpart.

(62) Kavanoz-& kdpeg-in bag-in-a geg-mig-ti.
jar-NOM dog-GEN head-POSS-DAT get.on-PERF- D.PAST
‘The jar had gotten on the dog’s head.’
(63) Kopek- kavanoz-u bas-in-a geg-ir-mig-ti.
dog-NOM jar-ACC head-POSS-DAT get.on-CAUS-PERF-D.PAST
‘The dog had put the jar on its head.’

In (62) the dog [=dog’s head] is the IO / locative undergoer, and the acti.on is
conceived of as spontaneous and non-agentive, whereas in (63) the dog is the
subject / agent of action.

Transitive verbs are passivized with the suffixes -il/-in. The passivized
version of (63) where the dog is the IO/locative undergoer, is given below.

(64) Kavanoz-@ kopeg-in bag-in-a geg-ir-il-mis-ti.
jar-NoM dog-GEN head-POSS-DAT get.on-CAUS-PASS-PERF-D.PAST

® Indefinite and nonreferential/nonspecific objects get neither the accusative nor the
indefinite article.
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“The jar had been put on the dog’s head.’

Two other morphologically marked categories that effect differences i
transitivity are the reflexive and the reciprocal. Verbs in the reflexive
(derived with the addition of -in to the verb root, as in Yika-n-g,
‘washed.oneself’) and in the reciprocal (derived with the addition of the suffix
-(i)s as in karsila-g-n ‘came.face.to.face’) present the situation from per-
spective where the entity is simultaneously an actor and an undergoer and
thus correspond to "middle voice." The reflexive and the reciprocal forms thys
signal reduced transitivity,

To see the extent to which Turkish narrators manipulate perspective,
consider the following two scenes: Picture 4, where the dog’s manipulations
of the jar result in his getting his head stuck in it, and Picture 16, where the

Interactions of two protagonists, the boy and the deer, result in the boy and
dog’s fall into the water.

An examination of both scenes shows that there is a developmental shift
from an agent to an undergoer/patient focus. Only three of the 3-year-olds
mention the scene of the dog with the jar, two from an agentive and one from
a patient focus. The majority of the 5-year-olds, three of the 9-year-olds and
three adults similarly adopt a transitive perspective and present the dog as an

(65) Sonra camdan bakarken bir kavanozy alp da képek bagina gecirmis.
“Then, while looking out the window, taking a Jar the dog put (it) on his
head.’ [T5¢-5,2]

The adults’ choice of an agentive perspective, on the other hand, might
be a function of stylistic concerns: The characterization of the dog as a

adopted in (1) the dog and the jar, and (2) the boy and deer scenes, by age.

In the case of the deer scene, again there is a developmental shift from
an agentive to a patient focus between ages 5 and 9. Younger children talk
about one or both of the protagonists as the agent, as in:
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ik kopek kaguyor.
66) Onu tasirken geyik kope , .
E ‘While the deer is.carrying him, the dog runs away.’ [73i-3;11]

TABLE 5 (Picture 4
i i d Jar Scene (Picture
of Different Perspectives on the Dog an
Jeavency and the Boy and Deer Scene (Picture 16), by Age

3 yrs 5yrs 9 yrs Adult

Dog and Jar:
No Mention 7 1 1 ;
Dog Agent 2 7 > 4
Dog Patient 1 1 6 )
Stative Foci — 1 -
Boy and Deer:
No Mention 7 1 1 1
Boy Agent — 4 1 T
Deer Agent 2 3 2 3
Boy Patient 1 1 6 4
Two Foci — 1 — 2

About half of the 5-year-olds behave like the 3-year-olds, shifting fromhone
agent to the next across successive clauses. Th(_>se S-year-olds wht(l)l la;lve
adopted a narrative stance appear to maintain a s.ub]ect/agent f9cus on the 0311
as if to hold onto the thread of the plot by holding onto a topic, as suggeste
by Sonra, sonra hayvamin iistiine bindi. ‘Then, then (he) got.on top of tll:e
animal’ [T5a-5,4]. In fact, all four narrators who chos_e the boy and one who
chose the deer as agent maintain the subject as the topic across the utterances
describing this scene, as below. o
(67) Boynuzlarina almis onu gotiirmiis. Kogmusg, kosmug g.eyzk bir ucuruma
getirmig onlari, ucuruma, sonra denize atmig sonra geyik.
‘It [~deer] took him on its antlers and carried him off. Ran and ran the
deer, brought them to a cliff, to a cliff, then threw them to the sea, then,
the deer. [75)-5;3]
Older children and most adults, on the other hand, maintain the b_oy as the
topic in the subject position, but in the role of undergoer. This is illustrated
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in the following examples of reduced transitivity with an intransitive verp in
(68), a passive in (69), and a reflexive in (70). Thus, they prefer to keep the
perspective of the boy as the main protagonist but while doing so, can present
him in a variety of roles besides that of agent.
(68) Bu sirada iste geyigin bagina diigiiyor.

‘In the meantime he just falls on the deer’s head.” [T20h]

(69) Daha sonra gocuk yine kurbagasini aramaya baglamis, o zaman bir
geyige takilmug.

‘Later on the boy started to search for his frog again, at that point he
got.caught on a deer.” [T9¢-9;1]
(70) Kendini birden kayaliktan geyigin boynuzlarinda buluverd,

‘He suddenly found.himself off of the rocks (and) on the antlers of the
deer.” [T20c]

Two adults present the situation from a stative perspective of low transitivity,
focusing equally on the boy and the deer:

(71) Geyik kafasin kaldirdiginda ¢ocuk da geyigin kafasimin iistiinde olmug
oluyor.

“When the deer lifts up its head the boy comes to be on top of its head.’
(7204}
This view of the boy and the dog as undergoers in a series of events in search
for the frog is expressed succinctly by a 9-year-old (who summarizes the
whole story in 16 clauses) in the following way.
(72) Bir siirii macera gegiyor baslarindan
‘A lot of adventures befall them.’ [T95-9;5]

Some adults, on the other hand, shift the topic to the deer, picking it as the
subject/agent and the boy as the object/patient, as in the following example:

(73) Cocugu alryor, boynuzlarimin arasina kaldiriyor.
‘It takes the boy and lifts (him) up to between its antlers.” [T20f]

Shifting perspective to a new protagonist with clauses high in transitivity has
the effect of maintaining an active narrative tempo and breaking the mono-
tony of a single perspective in adult narratives.

In summary, we see the following developmental progression: For the
younger children, who proceed picture by picture, the subject is an agent but
changes from one protagonist to the other (the boy, the deer, or the dog) in
successive clauses describing the same scene, without any regard for topic
maintenance. The older children, who are telling the story as a narrative, on
the other hand, tend to maintain the topic by choosing one of the protagonists
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(the boy or the deer) as the subject who is consigtently a.sgigned dthe ag:nt r:;;:e.
It is as if for them this parallelism ‘t.)etween .subJeCF position and agen Zjators
is necessary for topic maintenance 1n narrative. mellly, th'e mature n o
aintain the same protagonist as the topic, telh‘n.g ‘the'tale as his
. ‘:)o tm laying around with semantic roles and transitivity in order to
Stor}el;nt zvelzlts from different perspectives. For them it is. not necessary for
f}izssubject position to be occupied by an agent for topic maintenance.

Parallel to the change from agent to patient focus in thesg .sc‘e:ne%h WI;,h
e there is an increased tendency to use verbs of reduce.:d transitivity. The 3-
agd 5.year-olds describe the deer scene with simple active sgntences using a
irnansitiZIe or an intransitive verb without any, voice moc'lif}catlons, (e.}c‘;t..,‘ agfasé
git ‘go’, diis “fall’, diis-iir ‘drop’, tagt ‘carry ;,age 5: ?zn get on ,lgo grof <
along’, al ‘take’, ¢ik ‘appear’, kovala ‘chase’). Their occas1ona‘ us > of e
passive is limited to transitive change-of-state verbs such as ku;i "br‘ef < Zﬁd
dok “spill’, and of the causative to change-of-state verbs such as tig altema_
gec ‘go.in’. The 9-year-olds and adults, on the other hand, use voice anition
tions flexibly, for transitivizing or intransitivizing verbs of motlorz‘ cog ot ,
and emotional experience as well as change of state. In addition, - y
reflexivize motion, activity, and change-of-state verbs ‘to refer ‘to enti 1ke’s
which are simultaneously the actor and the updergoer as in sik-1§ get.gtuch ,
kendini bul ‘find oneself’, or they passivize verbs not common 11n tl g
children’s descriptions, such as tak-il ‘get caught’, or use a remprocla ver
such as karg: kargiya kal ‘come face to face’ as in the following example.

(74) Ali de bir baykugun hagin kanat curpiigyla kargi kargiya kalms. ’
‘And Ali came face to face with the fierce wing flappings of an owl.
[720i] ‘ .

The proportions in Table 6 show that with age there is a decrease in the

use of the causative but an increase in the use of the pa'ssive', ‘re.ﬂexwe, and
reciprocal forms, with the net effect being one of reduced transitivity.

TABLE 6 ‘
Proportion of Clauses with Valence Modifications, by Age

3 ) 5 yrs 9 yIs Adult

Causative 21 18 12 11
Passive 12 10 26 19
Reflexive 3 2 15 11
Reciprocal — 2 3 6
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Turkish children control the morphological system of voice quite early.
Their occasional errors are either in the direction of over- or undep-
productivity (Aksu-Kog & Slobin, 1985). Therefore the low frequency of
voice modifications in the data of the younger narrators is more a result of
constraints on shifting perspectives in narrative discourse than constraintg
related to knowledge of syntax.

3.2. Word Order

The second device Turkish syntax offers for manipulating perspectives ig
its flexible word order. The canonical SOV order can be varied for the prag-

certain syntactic and semantic restrictions under particular discourse condj-
tions. Three syntactic positions in the sentence are associated with three prag-
matic functions: (1) the sentence-initial position marks topic, (2) the immedj-

ately preverbal position marks focus, and (3) the postpredicate position marks
background information,

First, semantic-syntactic restrictions on the sentence-initial topic position
require that the subject NP occupying it be [+definite] and/or [+animate];
indefinite subject NPs occur immediately before the verb. Object NPs in topic
position must be ejther [+definite] or [-definite, +specific]; otherwise they are
fixed to the preverbal position. An NP other than the subject which has been

of SOV, the preverbal focus position is the slot for any [-definite, -animate]
NP which provides the least "given" information. In any marked order where
definite NPs can move around, the NP just before the verb is in "contrastive"
focus, i.e., is regarded as the most information-bearing element in that con-
text. Third, in a marked-order sentence, the postpredicate position is used to
background or defocus a [+definite] NP, an adverb, or a subordinate clause.
This is also the position for afterthoughts.

For adverbials of time and place, the unmarked word order is as follows:
S (Time/Place Adv) OV. In the absence of a subject NP, the time/place
adverb occupies the sentence-initial topic position, setting the scene within
which the predication is to hold. These adverbs may occur in topic, focus or
background position in a sentence without any restrictions, but the result is
marked word order sentences that differ pragmatically (Erguvan, 1984).

In summary, with transitive verbs, SOV and OV constitute unmarked
orders, and with intransitive verbs, SV is the normal order. Pragmatically
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ked orders occur when the NPs in the sentence are all [+definite] but their
mar

itioning deviates from the normal SOV order. Marked orders are: (O)VS,
08

2 V, (S)VO, VSO, VOS. Table 7 presents a summary of canonical versus
tcl)lz n;ost freqilent nonstandard word orders observed in the data.

TABLE 7 R
Distribution of Clauses According to Word-Order Type, by Age

3 yrs 5yrs 9yrs Adult

Total No. of Clauses 246 415 344 671
with Finite Verb
Unmarked Orders: 208
161
v 95 154
(S)(zfy\/ls 128 210 164 321
Total 223 364 325 629
94
Percentage 91 87 54
Marked Orders: s
O)VS 18 18 Z 23
(S)VO 3 27 s 4
Other 1 6 2
Total 23 51 19

The proportion of clauses with canonical, uﬁmarked :OX :;o;’gb(j)égflz ;2
i the proportio

high across all age groups. Furthermore, _
2’81'\); VgO, and V only) constructions is around 50% at each. age 11?<=,:/hee1,seW1t£
nonc’anonical VO sentences constituting a very low propor'tlon Oub'ect-\-/erb
high proportion of subjectless clauses is to'be expected since §re C_I cevery
agreement allows for subject ellipsis, which is, furthermore, requi
cohesion. ' '

The most frequent nonstandard orders observed in our narrapyes ?;‘re (til:
verb-medial ones, where S or the O is moved to pf)s.tver'bal pos1t1<‘>11;r o de
emphasis. The element remaining in preverbgl position is then unt o adver:
It may or may not be the topic as well, depending on whether or no
bial occupies sentence-initial position.

i S

(O)VS constructions are used occasionally by about half of tlze 2?:23;8
in each age group. Movement of the subject to pos.tverbal poi: io ) ocours
typically in contexts where the subject of the preceding clause beco
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patient/undergoer, but is still intai

, maintained as the topi i

Thus, o fuati . opic, as in (75) an

in the fl;;ofjvc;tg)gr gl(otwafng subject postposing is topic mainte(nan)ce (1(1\(17?)'
g examples, that Turkish does not have i o

that the accusative indicates a definite direct object.) " definite artcleiey

(75) Kopek diismiis. Kopegini almig kucagina cocuk.
(The) dog fell. Took his dog in his arms, (the) boy.’ [T3¢-4,3]

(76) Agact sallayinca art k
o f . .
Agace vani yere diistii ve kiopegin pegsine takild: biitiin

‘When (the dog) shook the tree i
» (th
dog all (the) bees.” [T20c] (the) beehive fell down and followed the

more(ir):ﬁ)e otrlde]r; on the other hand, is rarely used by 3-year-olds;
more T(}]w llcloﬁlowzln;hZXS-yee;r-(_)lllds; again by a few 9-year-olds and’ br;lusclf(l
. ’ example illustrates how postposi i

effect of defocusing given information and undefsc;finsgj?lgletgztiz?em -

(77) Sonra bir babasinin gizmesine bakip orada buldu kurbagayt

‘Then looking into (¢hi ’
5:4] g into (his) father’s boot, there (he) found the frog.” [T5a-

Example (78) shows a ;
tion. postverbal subordinate clause encoding given informa-

78 .
(78) Cocuk da atlamis ve kipegine ¢ok kizmis, kavanoza girdi diye bag:

‘And (the) boy j .

into (the))jar?i J[‘;rgfﬁlalnd got real mad at his dog, because its head @4y

Topi ; .
he frogI; t(:) rcyhglllegszs a(;;)nstltute possible contexts for perspective shifts and in
the ground, bees fro Sthhe-re anew character emerges (e.g., a gopher out of
which constitutes m the hive, an owl from the tree). The new character.
mate] NP, and carrxletvlz mgormatlon’ will be encoded with a [-definite, e
initial top,ic position 'Fr? o the? preverbal focus or the sentence-
most commonly used1 1:) is the grammatical subject. In these contexts the
phrase as an oblique o‘ll)(?z tlSTthe‘ Intransitive ik ‘exit’, which takes a locaiig
the new character Wit}]1 ct. Typically, narrators first introduce the location of
unmarked (S)OV sent a Ldefinite] NP in the preverbal position of an
the topic position intenge’ then encode it with a [+definite] NP and front it to
Finally, the latter ma r(t)) ucing the new character in the preverbal focus slot.
topic position now thy e referred to with a [+definite] NP and assigned to the
dren typicall at it is given information. In this context, younger chil-

ypically use demonstratives with or without an NP, or ’an infelicitous

[+definite] NP in the topi iti -
tures: opic position, given the contextual support of the pic-
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(79) Sonra cocuk daldan diigiiyor. Kug da ... kug gikiyor yuvadan.
“Then (the) boy falls from (the) branch. And (the) bird ... (the) bird
comes out of (the) nest.’ [T3b-4,0]

Older children and adults use [-definite]
tive clauses t0 introduce the location an
Tn (80) the new character is introduced 1

without any change in topic or perspective.
(80) Sonra bir ari kovan-i bulmusg, esek arlarimn bulundugu bir kovani.
Kovandaki arilara havlams. Ardar ugmaga devam ediyorlar.

“Then (dog) found a beechive [-def DO], a hive in which there (were)
bumblebees [REL.CLAUSE]. (It) barked at the bees [+def 10] in (the)

hive. (The) bees [+def SUBJ] continue to fly. [720i]
ant preparatory information which renders
less than new informa-

NPs. Mature narrators also use rela-
d the character in a compact mannet.
n a relative clause in the object role,

In (81) the first clause gives relev
the [-def] NP in the subject slot of the second clause

tion, and appropriate for the topic position.
(81) Kopek sonunda art kovamin agagtan

cikeyor kovandan.
‘(The) dog finally
mass of bees [-def
The new character may als
IO of a reciprocal verb of

section, and exemplified in (82).
(82) Karabags: arilar kovalarken,

karg karsiya kalmis.

“While (the) bees were following Karabash [

with the fierce wing flappings of an owl.” [T20i]

The above examples also show that locative and temporal adverbs occur

frequently in the topic or the postpredicate position in these scenes, where a
new protagonist appears. A temporal or locative adverb in sentence-initial
position signals topic shift (Chafe, 1987) and sets the scene for the new event
as in (83).

(83) Tam o sirada, agag kovugunun igerisinden bir baykug gikmis.

‘Right at that moment out of the tree hole exited an owl.” [T20a]

ive adverbial the narrator can de-
y the event itself, as in the following

diigiiriiyor. Bir siirii art boylece

makes the.beehive [+def DO] fall from (the) tree. A
suBJ] come out of (the) hive in this way.’ (19d-9;11]

o be introduced in preverbal position, as [-definite]
reduced transitivity, as discussed in the preceding

Ali de bir baykugun hasin kanat girpinigiyla

=dog], Ali came face to face

By postposing the temporal or locat
emphasize the time and place and thereb
example:

(84) Kopek de ar1 oguluyla ilgileniyor bu arada arkada.
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‘And the dog is attending to the beehive in the meantime at the back’
[T20b]

Left-dislocation in active verb clauses can be used for re-topicalization
of old information, as shown below.

(85) Kdpegi de arilar kovaliyormus.
‘As for the dog, the bees were chasing him.’ [795-9;1]

This example also uses the topic/focus particle de to bring the item of olg
information under contrastive focus. Another example of left-dislocation is:

(86) Bu sefer digariya bakmaya baslamuglar. Képek, kafasinda hala kavanoz
varmus.

“This time they started looking outside. The dog, it still had the jar on its
head.” [T20a]

If the narrator had used a relative clause instead, the effect achieved would
have been to background this old information rather than assigning it a value
equivalent to the other forward moving events of the story.

In summary, with development narrators become more sophisticated in
presenting background information for recasting [-definite NP] to [+definite
NP]. While 3-year-olds present such information with existential clauses, if at
all, adults do so with elaborate relative clauses. Shifts in word order do not
seem to pose any problems for young children in Turkish. However, the low
proportion of noncanonical orders in the sample suggests that this is not a
strategy much resorted to in narrative discourse. A comparison of the pro-
portion of standard versus deviant word order clauses in the frog stories with
proportions from conversational data of Turkish children and adults (Slobin,
1982, p. 191) reveals that the proportion of standard SOV clauses is much
higher in narrative as compared to conversational data. The verb-medial ord-
ers are also the most frequently preferred orders in conversational speech,
suggesting that both in conversational and in narrative discourse the nonstan-
dard orders preferred for perspective shifting are the same, though the fre-
quencies of their use are different. This difference probably has to do with the
different demands of dialogic versus monologic discourse for organizing
information in terms of emphasis, focus, and topic maintenance.

4. CONNECTIVITY

The syntactic complexity of our narratives increases with age: while the
texts of younger narrators are composed of simple independent clauses, those
of 9-year-olds and adults have complex sentences with more than one subor-
dinate clause dependent on or embedded in a main clause. Table 8 presents
the distribution of simple and complex clauses in the Turkish narratives by
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age.
TABLE 8
Percentage of Simple (Main Clause Only) and Complex
(Main and Subordinate) Clauses, by Age
Age
Clause Types 3yrs 5 yrs 9 yrs Adult
55.0
Simple Clauses 90.1 73.8 64.7 o
Complex Clauses 9.9 26.1 352 .
Complex Clauses
Main 4.5 12.2 13.8 17.1
Subordinate 5.4 13.9 21.4 27.9

Age-related changes in syntactic complexity even ?fter :lllle prrlzi;:;?‘?;
isi i i rtant feature of mature
are not surprising, since an impo
zilfsacfcsyurse is the connectivity of its different parts. througl:itempc‘;f;h gsz}slarlélzf
i i tor composes a story in accordance
logical relations. The narra O Tt the langoage
i deploys the structural optio
tions at the conceptual level and ys th D ot o
i inati subordination and lexical device
(e.g., syntactic coordination or : lex s S e oo
i i h personal stylistic prefe :
nouns, nominals) in accordance wit . 5. Such oot
- djacent clauses constituting ,
tions can be at the local level, between a : !
2:‘;1: example (87), or at the global level, between a larger unit of text and the
whole through a thematic relation, as in (88).
(87) Sonra bakiyor gocuk uyandiginda, kurbaga yok. , )
“Then the boy looks upon waking, the frog is not there.” [T5a-5;4]

(88) Daha sonra arilari ¢agirarak kurbagasini bulmak icin onlardan yardim
istedi. ' ’
‘Later on, calling the bees he asked their help in order to find his frog.
- ini eans of
In this section, we examine the syntax of clauge 'combmln‘g as zi m e

effecting discourse connectivity. For clause combining, Turkish re 167c oguna

conjunctions joining two independent clauses: ve, ama fakat, angait,e une
ragmen ‘and, but, however, despite this’; (2) converbs3 i.e., non ‘nV+ince
forms which yield dependent but nonembedded adverbial clauses..t. 13(;
V+ken, V+ip, and V+erek; (3) nominalized verb plus postpos:l ;;)np ca;ST‘
functioning as adverbial clauses: V+me+POST, V+mek+POST, V+dik+ N
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(4) complement constructions with nominalized verb forms, involving both
dependency and embedding relations: -dik, -ecek, -me; and (5) relative
clauses, which may or may not involve embedding. The grammar of subject
marking also plays a natural role in connectivity, since Turkish, a "pro-drop"
language with systematic person and number marking, makes extensive use of
subject (as well as object) ellipsis, and uses pronouns for contrastive refer.
ence, topic shifts, and the like.

The following sections consider the first four types of clause-linking
mechanisms used to effect connectivity in narrative discourse. Relative

clauses and subject marking are not treated here since these are discussed in
Chapters IVB and IVC.

Different types of connectivity are characteristic of the different age lev-
els. For the youngest children, the pictures of the storybook provide the scaf-
fold that ensures continuity, and the use of deictic terminology with regard to
the pictures provides a sort of connectivity (Section 4.1). Five-year-olds
replace spatial deictics with temporal adverbials and work on establishing
grammaticized connectivity with coordinate and subordinate structures at the
clause level (Section 4.2). Nine-year-olds, whose stories are tightly organized
around a plotline, perfect the use of these formal means and add a few new
ones. They achieve some level of thematic integration by chunking several
events together. Finally, adults add the use of specific lexical items, increased
layers of embedding, and specific discourse strategies such as flashbacks and

foreshadowing, which all contribute to creating thematic connectivity rhetori-
cally (Section 4.3).

4.1. Deictic Chaining of Utterances and Coordination

In coordination, constituent clauses in the joined sentences are not gram-
matically dependent, but are added together in sequence, with or without con-
junctions. We can therefore expect coordination to be the earliest syntactic
mechanism of connectivity in discourse. Turkish uses a variety of devices for
this purpose such as the topic/focus particle de ‘and, too, also’, the coordinat-
ing conjunction ve ‘and’, the adversative conjunctions ama/fakat ‘but’, ancak
‘however’, buna ragmen “despite this’, as well as unmarked chaining. Tem-
poral adverbs ondan sonra ‘then, after that’, and o sirada, ‘meanwhile’ func-
tion anaphorically for intersentential connectivity. However, these formal
means do not appear all at once in our texts, but follow a developmental pro-

gression partially determined by the changes in capacity for narrative organi-
zation.

The texts of the 3-year-olds present no evidence for a conceptualization
of events as temporally related (see Chapter IVA). Instead, two entities or
situations are spatially related by virtue of their being in the same picture
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i a single act of perception. This is evidenced by the use of
f}rlim;éizzli?llafclztit\?e advirbs buraga/orada ‘here/there’ before almost every
utterance, anchoring the discourse in thf: axis of Rerceptlon. Connectlwgt?;
between situations is implied by the particle de, .WhICh connects the: wo; i
modifies to another word of the same clgss, either alrf:ady mentl_ope or

supposable in terms of a relation of llkeness,_equahty or participation
1()(r}eencan, 1975, p. 411). The main function of de is pragmatlc.: It serves to
present the two entities or situations referred to as contrastlye toplcs or
brings them under contrastive focus. P:or gxample, after an NP in toplc posi-
tion, de functions to bring old information into the forefront of consciousness
as contrastive topic. .

In deictic chaining, burdalorada ‘here/tl?ere’ occur frame-initially and
mark progress from one picture to the next. Eighty percent of tt‘le 3-)’leaf1r-oigs
use these forms with high frequency. Two 1:1arrators use sonra ‘then’, for the
same function of sequencing utterances in discourse rather .thgn eve.nt.s on th;
temporal plane. The following example illustrates such flelctlc chaining wit
burada ‘here’, orada ‘there’, simdi ‘now’, and the particle de (translated as
‘and’ or ‘too’ in the gloss). . . .

la kopek oturuyorlar. Burda kurbaga, cocuk yatiyor. Bir tanesi

£ g: c::;ruyof. Orda }(’la o ¢ocuk da orda uyuyor. Burd?kt goc.ykl?r

napiyor yaa? O zaman bu da evin icindeler. Burda, k(.)pelf du;mug.

agagiya camdan bakarken. Burda camdan o da bakiyor. Simdi burdaki
kopegi almug eline ama camdan asag: diigmiisler.

“The boy and the dog are sitting. Here the frog, the boy he’s l)fing. And
one of them is sitting. And there and that boy too is sleepl'ng‘there.
What are the children that are here doing? Then they too are inside the
house. Here the dog fell down while looking out the windpw. Here Ife
is looking out the window too. Now he took the dog that is here in his
hand but they fell down from the window.’ [T3a-3,6]

An explicit indicator of the low degree of connectivit)f c}}aracterlstlc of
the 3-year-old stories is the use of the demonstrative bu ‘t.hls’ 11,1 Feference.to
the boy or dog as in bu gocuk ‘this boy’ or bu kopek ‘this dog’ in efach pic-
ture, as if this were a new character different from the boy in the previous pic-
ture.

All 3-year-olds except one use de extensively (in 26% of .total clagses) as
if marking successive acts of perception and thereby connecting predications
about entities successively focused. De functions as an additive "tagf' for suc-
cessive utterances, particularly when it follows burda ‘here’. Whep it follf)ws
an NP in the second of two clauses with the same verb and tense, it func':tlons
to specify a given situation as applying to two different participants as in the
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following example. 10
(90) Cocuk uyuyor, kopek de uyuyor
“The boy is sleeping, the dog is sleeping too.’ [T3f-4,0]

In the absence of any further temporal specification such constructions with

different participants imply a relation of simultaneity between two situations,
as discussed in Chapter IVA.

Five-year-olds use this particle more or less like the threes but less fre-
quently (in 16% of total clauses). They use it after spatial or temporal deictics
for discourse continuity, to shift focus to a different participant engaged in the
same situation, and to emphasize the recurrence of a given situation, as in (91)
(glossing de as ‘either’ in these negative clauses).

(91) Cocuk uyandiginda kurbaga yok, gizmesinin igine bakiyor, yok orda da,
ondan sonra terliklerine bakiyor, elbiselerine bakyor, orda da yok.

‘At the boy’s waking the frog is not there, he looks inside his boot, it is
not there either, and then he looks in his slippers, his clothes, it is not
there either.” [T5a-5,4)]

In the 9-year-old texts the proportion of de decreases (to 13% of the
clauses) but its use becomes more discriminative. In addition to marking shift
of focus to a different participant, de is used to shift focus to a different
event/process going on at the same time. It may occur either after temporals o
siradalbu sirada ‘in the meantime’ to anaphorically designate a previous

discourse unit as reference time as in (92) or after a temporal adverbial clause
as in (93).

(92) Bir baykus ¢ikiyor oradan, fakat o sirada da kopegin arkasinda bir ari
siiriisii var.

‘An owl comes out of there, but at the same time de there is a mass of
bees after the dog.” [T94-9;11]

(93) Cikarmak icin pencereden atladi. Vazo kirl-diy zaman da kendini kur-
tarabildi.

‘In order to get it off, he jumped off the window. And when the vase
broke de he could save himself.’ [79j-9;1]

In other words, 9-year-olds insert syntactically larger units under the scope of
de and thus topicalize a clause or chunks of clauses.

A further use appears at the discourse level: that of packaging several
related events together into a single chunk. In the example below, three

10 De in these contexts functions like the Hebrew particle gam ‘also’ in one of its uses
(Chapter IIID).
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ents are enumerated and tied together, with emphatic focus on the last item
ev

icipant.

?;zgm;raflan bir baykus ¢ikiyor, cocugu yere atiyor, kipek de bu sirada
yor.

{Ziyowl comes out of there, throws the boy to the ground, and in the

meantime the dog de escapes.’ [T9a-9;3]

e use of the particle shows variation across narrators:
somelgeiislflsf)i(:,s sglme use it overp25 times (iI} 12% pf the. clausc.es). A new
function is its rhetorical use, coupled with the indefinite article bir for intro-
ducing new information, as in (95): . . o
(95) Bir de ne gorsiinler, bir de bakmuglar ki orda bir kadin bir erkek, bir disi

bir erkek kurbaga bagbasa oturuyorlar.

‘And what should they see, once [bir de] they look and there are a man

and a woman, a male and a female frog sitting téte-a-téte.” [T720a]

Developmental progress in the positioning of de can be sumr‘nariz'ed as
follows: burda da ‘and here’ > sonra da ‘and then’ > 0 sirada dg ’and in tt}e
meantime’ > kavanoz kirildiginda da ‘and at the breaklpg of thg jar’. That is,
de starts off as a multifunctional particle which takes its meaning from con-
text, and as other explicit devices for marking semantic relations .such as
simultaneity or sequence emerge, it becomes more and more of a discourse
operator, to mark contrastive topic/focus, and to effect event packaging.

Other forms observed in the texts of the youngest children are the con-
junction ama ‘but’ and the adverb o zaman ‘at that time’, both used rather
infelicitously:

(96) Burda camdan o da bakiyor. Simdi buradaki kopegi almus eline. Ama
camdan asag diigmiisler.

‘Here he is also looking out the window. Now he took the dog here in

his hands. But they fell out of the window.” [73a-3,6]

Both 3- and 5-year-olds use the coordinate ama ‘but’ as if it were the negation
of de, and relate two situations engaged in by two protagonists through simple
contrast, as in (97).

(97) Sonra kopek cikmug, sonra ama cocuk crkmamig
‘Then the dog went out, but then the boy didn’t go out.” [T5b-5,0]

Although these early uses express the basic function of ama to igdicate what
I$ contrary to expectation, they sound juvenile because the implied expecta-
tion is based on what is apparent in the pictures, not on a temporal or causal
relation between events. In 9-year-old and adults narratives, on tl}e other
hand, ama expresses the narrator’s stance by properly negating the



Aksu-Kog -372 - IIE: Turkish

implication of the first clause:
(98) Epeyce islanmiglardi ama olsun onemli degildi bu.
‘They were quite wet but this wasn’t important.” [720c]

In summary, the texts of all 3- and some 5-year-olds display deictic
discourse connectivity between utterances. Clause-initial burda ‘here’ or
sonra ‘then’ serve to inform the listener that more is to come — either a pic-
ture or an utterance. The topic/focus particle de plays an important role in
establishing connectivity between successive clauses. While there are exam-
ples of concessive conjunctions, Turkish children do not use the coordinating
conjunction ve ‘and’, which appears with high frequency only in the adult nar-
ratives, presumably because it does not function for simple coordination but
for packaging chunks of events into larger units (Slobin, 1989, 1993a; Chapter
Ivo).

4.2. Temporal Chaining and Grammaticized Connectivity

Texts of children who can impose a linear organization on events on the
time axis display temporal chaining and grammaticized connectivity. Use of
sequence or simultaneity markers such as sonra ‘then’, ondan sonra ‘after
that/and then’, o zaman ‘at that time, then, when’ results in temporal chaining
of events. Grammaticized connectivity is realized with the converbs V-+ince,
V+ip, V+erek, and V+ken; or with nominalized verbs in casemarked form as
in V+diginde ‘at his V-ing’; or followed by postpositions such as V+dikten
sonra/once, V+meden sonralonce, ‘after/before V-ing’, or by the noun zaman
‘time’ as in V+digi zaman ‘at the time of his V-ing’. Such subordinating
constructions appear in the texts of the 5-year-olds and increase in frequency
with age. The temporal adverbs daha sonra ‘afterwards/later on’ and bu
aradalo sirada ‘meanwhile’ appear in the 9-year-old and adult texts only and
are functional in thematic connectivity as discussed in the next section. Table
9 presents the proportion of clauses with different types of temporality mark-
ers and grammaticized forms across all ages.

As can be observed, sequence markers such as sonra, ondan sonra ‘then,
and then’ increase noticeably at age 5, with one-fourth of the clauses $o
marked, and remain frequent at 9 years. The lower proportions in the 3-year-
old and adult texts, on the other hand, are not surprising since (1) 3-year-olds,
who cannot organize narrative events temporally, do not need such markers,
and (2) sequential relation between events is the default case in narrative and
therefore does not need to be marked, as adults are well aware.
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TABLE 9
Percentage of Clauses with Different Types of Temporal Markers, by Age
Age
Temporal Marker 3 yrs 5 yrs 9 yrs Adult
No Temp. Marker 783 68.5 63.3 72.6
Deictic Temp. Adv. 2.8 0.8 34 2.2
Sequence Marker 15.5 24.4 19.6 10.5
Temporal Adv. 0.0 0.0 1.0 1.9
V+ince 1.4 1.4 13 1.9
V+ken 1.1 1.2 29 33
V+ip 0.6 19 2.1 3.8
V+erek 0.0 0.2 4.1 1.2
V+dikime+POST 0.3 0.4 1.5 1.0
V+diginde 0.0 1.2 0.8 1.6

The overuse of sequence markers by 5-year-olds suggests that these chil-
dren have entered the narrative mode. However, this in fact applies only to
about half of the narrators. The remaining children are in transition from
description to narration. For example, all the clauses marked for sequence
with ondan sonra ‘and then’ in (99) refer to the same picture apprehended in a
single moment of perception, whereas those in (100) refer to successive
events in time, not utterances in discourse.

(99) Simdi o oturuyor. Ondan sonra o kurbagaya bakiyor. O kipek OI?dan
sonra o kopek de giiliiyor. Ondan sonra kdpek onun igine girmek istiyor.
Sonra ¢ocuk orda oturup bakiyor girecek mi girmeyecek mi diye.

‘Now he is sitting. And then he’s looking at that frog. That dog, and
then that dog is laughing too. And then the dog wants to enter inside that
[=jar]. Then the boy is sitting there looking to see if it will enter or not.”
[T5a-5,4]

(100) Ondan sonra bu kavanoz kiriliyor, ¢ok kiziyor cocuk. O da, kopek de
onu yaliyor. Ondan sonra "kurbaga, kurbaga" diye bagiriyor. Orda
agaglar goziikiiyor. Ondan sonra bir de bakiyor belki buradadir diye
kopek. Buraya [=kovana] bakryor.

‘And then this jar breaks, the boy gets very angry. And it, and the dog
licks him. And then he calls "frog, frog." There the trees are seen. And
then the dog looks saying maybe it’s here. It looks here [=hive].” [T5d-
5,3]
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Texts with a temporal organization are not restricted to forms like sonrq
‘then’ used to introduce successive frames, but have explicit marking of
temporal/aspectual relations with the converbs Vtken ‘while V’, V+ince
‘when V’, V+ip ‘and (then) V’, V+erek “in doing V’, and with nominalized
verb forms V+diginde ‘at time of V-ing’ and V+dik+ABL Oncelsonrg
‘before/after V-ing’. Of these forms, V+ince, V+ken, and V+ip appear ag
early as age 3, and increase in frequency around age 5. V+erek shows a Jate
development and is felicitously used by most 9-year-olds and all aduls,

The conjunct clause marked with -ince ‘when/as soon as’ sets up a con-
dition — temporal or causal — in which the main clause can be realized.
Given its narrowly temporal meaning, this converb allows for a minimal set of
inferences about the speaker’s communicative purpose in syntactically linking
the two clauses (Slobin, 1993a). There are very few examples of V+ince in
the 3-year-old data, but from age 5 onwards it is used variously to mark
simultaneity/causality between perceptual and affective states as in (101), or
sequence as in (102): ’

(101) Képek de sasirmug onu gor-iince.

‘And the dog was surprised upon.seeing [V+ince] it.’ [T 5h-5,0]
(102) Cocuk sabah kalk-inca kurbagay: ariyor.

‘Getting.up [V+ince] in the morning the boy searches for the frog.’

[T9h-9;11]

Although -ince presents the first event as in some way subsidiary to the

second, it is not necessarily a narrative backgrounding device since the events
in both clauses can advance the plot.

V+ken ‘while’, which carries the same meaning for younger and mature
speakers, presents an event as an extended state or ongoing process simultane-
ous with the event referred to in the main clause. It thus serves a background-
ing function, as illustrated in the following examples.

(103) Onlar uyur-ken gocugu ile kopegi kurbaga kagyor.
‘While they are sleeping [V+ken] — the boy and his dog — the frog
escapes.” [T5e-6,0]

(104) Sonra ¢ocuk yukariya dogru ¢cikar-ken geyigin boynuzlarina takiliyor.
“Then when the boy is going.up [V+ken] he gets caught on the antlers of
the deer.” [794-9;3]

-Ip corresponds to a general conjunction such as the English and/and
then. The nature of the relation expressed is to some extent constrained by
the coreference requirement on the subjects of the joined clauses. Typically
this is a relation of close succession, since two events for which a single actor
is responsible will be interpreted as sequential in time unless the meanings of
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the verbs allow for a simultaneity interpretation. ‘The following exarpples
illustrate how the -ip clause presents one event as, in some sense, sub31d'1ary
Slobin, 19932) but an integral part of another, while the -ken clause specifies

;(1 backgrounded event as reference time for their occurrence:

(105) Sonra camdan bakar-ken, bir kavanozu al-ip da kipek bagina gegirmis.
‘Then while looking [V+ken] out the window, taking [V+ip] the jar the
dog put it on his head.” [T5g-5,2]

(106) Onlar uyur-ken kurbagacik usulca kavanozdan ¢ik-1p usulca ortadan
kayboldu. '
‘While they were sleeping [V+ken] the little frog, silently coming.out
[V+ip] of the jar, silently got lost.” [7T20c]

Finally, the converb -erek ‘in/by doing’ cj‘ontrib}ltes to discourge con-
nectivity by presenting two situations in a 'hlghly‘mtqurated fashion, as
aspects of one event. It carries aspectual meaning: V&fhlle -ip can be character-
ized as perfective in meaning parallel to D.PAST -di, -.erek can be charactc?r-
ized as imperfective parallel to PRESENT -iyor. Noting Fhat -erek gets its
meaning from the types of situations it frames and the inferences .thereby
licensed, Slobin (1993a) suggests that this form has several ’sem'antlc': func-
tions. Briefly, the V+erek clause presents a situation which is either a
preparatory phase, or a goal-oriented instrumentgl phgse, or a
simultaneous/accompanying phase for the situation mentioned in the main
clause. Thus, conjoining with -erek requires taking into account the aspectual
character of the subordinate and the main verbs and the possible ways they
could be related. -Erek is used only once in the entire sample of preschooler's,
in a construction which is almost a frozen form. Mature uses appear only in
the 9-year-old narratives, but even then not without errors. Some of these
involve the violation of the coreferentiality requirement as in (107), and some
the violation of the ordering requirement between events, presenting the
action instead of the motivation for action as the background preparatory
event, as in (108):

(107) O da [=¢cocuk] agaca nrmandi§inda bir delik gor-erek bir baykug
ctkryor oradan.

‘At his [=boy] climbing the tree, (boy) seeing [V+erek] a hole an owl
comes.out from.there.’ [79d-9;11]

(108) Cocuk agaca gik-arak kurbagamin bir delige saklanmig oldugunu sand..

‘The boy climbing [V+erek] the tree thought that the frog had hidden in
ahole.’ [79/-9;1]

In sum, as Slobin (1993a) puts it, this converb is, essentially, a narrative. for¥n
and its proper use requires an ability to manage attention flow in narrative in
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addition to the cognitive ability to mark two actions as constituent parts of 5

superordinate event, without actually naming the event. (See, further, Chapter
IVC, Section 2.3.3.)

Adverbial clauses with the nominalized verb plus a postposition, sych as
V+dik+POSS+LOC  “at time of V-ing’, V+dik+POSS+ABL oncelsonrq
‘before/after V-ing’, and V+me+POSS+ABL éncelsonrg ‘before/after V-ing’
are almost totally absent from the 3-year-old and rare in the 5-year-old data,
They show a fourfold increase in the 9-year-old and adult texts (see Table 9).
V+dik+POSs+Loc, typically appended to change-of-state verbs, presents g
situation as a background state for a plot-advancing event and is the most fre-

context of the frog’s escape as illustrated in the following example:
(109) Cocuk uyan-dig-inda kavanozu bos goriince cok korkmusg.

‘Upon.waking [V+dik], the boy was very scared when he saw the jar was

empty.’ [T9¢-9;1]

There are also a few instances of V+dik+ABL followed by the noun
Zaman ‘time’ as postposition, meaning ‘when’, similarly used as a back-
grounding device. It appears that the 5-year-olds are discovering how to

Nine-year-olds prefer  the V+dik+P0OSS  zaman construction to
V+dik+POSS+LOC, which is more perfective than stative in meaning. They
also use V+dik+ABL sonra ‘after having/being V-ed’ for integrating succes-
sive events in a close sequential relation. These are exemplified below:

(110) Seslen-dig-i zaman da kopek agag: atlay1p onu bulmaga caligiyor.

‘And at the time of his calling [=when he calls], jumping down the dog
tries to find it.’ [T9g-9;9]

(111) Ondan sonra, cocuk yat-tik-tan sonra kurbaga bu cam kavanozun
icinden kagiyor.
‘And then, after the boy’s going to bed, the frog escapes from inside the
glass jar.’ [794-9;] 1]

The proportion of adverbial clauses expressing causal relations with
V+dik+POSS igin “for/because of V-ing’ also increases at this age. Finally, the

dinators that mark relations of cause, purpose, intention, consequence, and
concession as well as temporality, as the following examples demonstrate.
Grammaticized connectivity is in fact a defining feature of mature narratives.
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(112) Ertesi sabah ¢ocuk kurbagasini kavanozun iginde bulama-dyg-1 igin ¢ok
siziildii. | | |
‘The next morning the boy got very sad because of not finding his frog in
the jar.” [79)-9;1] ' 3 |

(113) Geceleri yat-madan dnce kurbagasina iyi geceler diliyormug Ali.

‘In the evenings, Ali used to say goodnight to his frog before going to

bed.” [720i] . |

In summary, in this middle phase of ‘connectlv,lt)‘l we,see sequential
chaining with temporal terms such as ‘then’, ‘and then’, laFer , and %;ammii
ticized connectivity mainly with convc?rbs and other §ubqrdmators. ese
involve local rather than thematic relations between situations.

4.3. Mature Thematic Chunking |

The ability to use the time concept as a basis for‘ hierarchical organiza-
tion of discourse appears in the narratives of schf)ol children and adults. I.’al.rs
of clauses joined by different types of suborfhnators are embedded' w1t1}1111
bigger chunks which are in turn presented as SImultaneou§ or seqqentlal wit
the use of adverbs. Overt markers of discourse connectivity which rely on
intersentential relations typically occur clause in?tlally gnd refer back ana-
phorically to an already established state of affairs, wh%le those grammati-
cized into a nonfinite verb form establish interclausal relations.

Narrators differ in their choice of connective. Some us? adverbs of
sequence such as ondan sonra ‘and then’ or daha sonra ‘later on’ to pref'flce a
set of clauses that refer to a series of events which together constitute a single
episode, while others use adverbs of simultaneity such as bu siradalo szrqda
‘meanwhile’ to similarly package events into larger units. In Fhe following
example, daha sonra ‘later on/afterwards’, which first appears in Fhe 9-year-
old stories, marks the boundary between the dog’s fall from the window, the
encounter with the gopher, and the disturbing of the bees.

(114) Daha sonra kipek camdan diigiiyor. Cocuk da camdan atlayip onu
alyor. Daha sonra orman gidiyorlar, ormanda artyorlar. Sonra bir ari
yuvast buluyorlar. Yerde bir sincap yuvast buluyorlar. Orayav
bakiyorlar. Oradan bir sincap gtkryor. Burnunu isiriyor cocugun.
Daha sonra ari yuvasim sallryoriar.

‘Afterwards the dog falls from the window. The boy, jumping froxp the
window picks it up. Afterwards they go to the woods, they seargh in
the woods. Then they find a beehive. They find a gopher’s hole in the
ground. They look there. A gopher comes out of there. It bites the
boy’s nose. Afterwards they shake the bee hive.” [794-9;3]
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Furthermore, these narrators reinstantiate the search theme at the beginning of
a new episode and preface such utterances with their preferred adverb, This
9-year-old systematically pairs the sequential adverb daha sonra "afterwards’
with the discursive strategy of explicitly stating the search theme as in Dahg
sonra ¢ocuk yine kurbagasin aramaga bagslamig ‘Afterwards the boy started
searching for his frog again’, while reserving sonra ‘then’ for sequencing
events within an episode, as above. Bu siradalo sirada ‘meanwhile/in the
meantime’, much more frequent in the adult texts, are used for chunking
sequences of events engaged in simultaneously by the different protagonists,
and thus signal topic shifts. In short, temporal adverbs are used for thematic
purposes to mark movement through different phases or episodes of the
search. Peterson and McCabe (1991) have similarly observed the use of con-
nectives as markers of macrostructure in narratives of 9-year-old children.

Not surprisingly, there are differences between the 9-year-olds and
adults in the degree of text cohesion. Devices such as V+ince, V+ken,
V+diginde, V+digi zaman are used by adults not only to relate adjacent utter-
ances but also to pick up information introduced a number of utterances ear-
lier and re-present it as background for a new situation. There is, thus, a con-

tinuous process of tying up of nodes of information into a single thread of
discourse:

(115) Kovandaki ariara havlanus havlamus, arilar ucmaya devam ediyoriar,

Heniiz bir tepki gelmemis arlardan. Ote Yandan Alinin burnunu soktugu
kovuktan bir kokarca gtkmig.  Alinin burnuna pis kokular gelmis. Ote
yandan Karabas agac: sallamis. Havlayinca ariardan bir tepki
gelmedigi icin fazla sallanus.
‘He barked and barked at the bees in the hive, the bees continue to fly.
There’s yet no reaction from the bees. On the other hand a skunk came
out of the hole Ali put his nose in. Bad odors came to Ali’s nose. On
the other hand Karabash shook the tree. He shook hard because there
was no reaction from the bees when he barked [V+ince]. [T20i]

Temporal terms such as gece, geceleyin, sabah ‘night, at night, in the
morning’ are used by school children and adults. Temporal adverbs such as
bir gece ‘one night’, bir giin ‘one day’ become functional in establishing
purely discourse internal reference points in these stories.

(116) Geceleyin kopekle cocuk uyuduktan sonra kurbaga kavanozun icinden
cikarak kagmg. Sabahleyin uyandiklarinda kdpekle cocuk kurbaganmin
kagtigini gormiisler.

‘At night, after the dog and the frog slept the frog coming out of the jar

escaped. In the morning, at their waking the dog and the boy saw that
the frog escaped.’ [720a]
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Modal verbs and adverbs qualify descriptive statements that introdl}ce
narrator’s perspective. Adults use these in complement clauses to describe
;hneevent and a related attitude or mental state simultaneously.

(117) Fakat Frog bir kavanozun iginde. Mut{u olma.sma' ragmen ke]:l'fh"'l]z
hapsedilmig gibi hissediyor. Kiiciik Zcopegl onu inceliyor. Gece kiicii
cocuk ve kopegi uyurken Frog kacmaga kalkiyor. ' .

‘But Frog is in a jar. Although he ig happy. he feel§ as if 1mpr|;9n<1:f:.

His little dog is inspecting him. At night wh’lle the little boy and his lit-

tle dog are sleeping, Frog attempts to escape. [T?Oj]l .
ses, other than infinitival complements, gre ate

aJ ciﬂ?ﬂfﬁaﬁaﬁilj:s. Turkish makes extensive use of nominalized fo.rms

pph s VERB + INFINITIVE -mek, the nominal particle -me, the past participle

S:ilzck :11nd the future participle -ecek. V+dik, V+ecek, and V+me’ complemt?nts

take, casemarking and person/number marking for agreement with thelsubJect:t

which surfaces in the genitive (e.g.V+dik+POSS+CASE). V+mek comp e;nen S

take only casemarking since the subject of the complement v.erb is core freg:

tial with the subject of the main verb, and can therefoxic be said to be syn atc 1

cally simpler. The -mek complementizer occurs Wlth modal or aspectua

verbs and forms a very tightly linked unit, almost a single clause, exprefssmg a

relation not between discrete situations but rather a focus on a phase of a sin-

gle situation. The -dik, -ecek, and -me complements, oq the'other hand, are
more sententialized and form looser linkage.between situations (Lehmax}n,
1988). Table 10 presents the distribution of different types of complementiz-

ers by age.

TABLE 10 .
Frequency of Different Types of Complementizers, by Age

Age
Com][:{s:l:rftizer 3 yrs Syrs 9 yrs Adult
-mek 10 18 20 52
-dik — 5 3 10
-me — — 4
-ecek — — — 3

Nominal constructions with -mek are quite frequent in the daté‘l an,d start
at the youngest age with modal verbs such as iste ‘want’ and ¢alig ‘try’, zllls in
Yyakala-mak istiyor ‘wants to catch’ at age 3, and aspectual verbs such as
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bagla, devam et ‘start, continue’ as in ara-maga baglyor ‘starts to search’, at
age 5, serving local functions. These constructions increase, particularly in
the adult texts, where they assume the discourse organizational function of

marking episodic boundaries (Aksu-Kog, 1993), as already noted in Section
1.2.2.1.

-Dik  complements, where the main verb is typically g
cognitive/perceptual verb such as bil ‘know’, anla ‘understand’, gér ‘see’,
Jarkinda ol- ‘be aware’, occur occasionally in the preschool texts (Aksu-Kog,
1992b). These constructions appear to pose problems, particularly when the
complement verb is the irregular verb ol ‘be’ with its existential forms var/yok

‘exist/not.exist’. In the following, an initial attempt at a complement results
in a finite clause:

(118) Kurbaga yok. Kurbaga yok ol- kurbaga kaybolmus goriiyor.

‘The frog isn’t there. The frog isn’t there [yok ol-] he sees the frog has
gotten lost.” [T5c¢-5;1]

The single instance of a -me complement in the children’s data is found
in a 9-year-old text with a verb of saying: Cocuk kdpege sus-ma-sim soyledi
‘The boy told the dog to be quiet’. The complement clause in such a con-
struction is compacted into a single deverbal noun — something like ‘the-
dog’s-being-quiet — which also indicates a nonfactive reading. What is
difficult for children is probably this sort of conceptual abstraction and con-
densation, rather than syntactic complexity per se, since there is evidence
from non-narrative data for the use of -me complements earlier than this age
(Aksu-Kog, 1992b).

The adult narratives show higher frequencies of different types of com-
plements, though with the same relative proportions observed in the children’s
texts. -Mek complements mark the beginning of new episodes, -dik comple-
ments refer to mental states of the protagonists with cognitive verbs, as in
(119), and -me complements are used both with utterance and manipulative
verbs, as in (120):

(119) Kavanozun saydam birsey ol-dug-unu kestiremiyordu.

‘(The dog) couldn’t figure.out that the jar is [V-dik] something tran-
sparent.” [720e¢]

(120) Onun kendisini yala-ma-sina izin verdi.
‘He permitted it [=dog] to.lick [V-me] him.’ [T20e]

The scarcity of complement constructions in the frog story is hardly
surprising, given that these have a rather specialized discourse function.
Complement constructions serve to present a situation either (1) in terms of
the emotional, cognitive, perceptual, or communicative activity of a narrator
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ith verbs of thinking or saying, such as ‘kgow’, ‘@im’, ‘say’); or EZ) a:il(s ’a
ol f the manipulative activity of a subject (with verbs spch as ‘make’,
func’t 1(3n 3 s <agk’); or (3) in terms of a subject’s binding relation or pe“,rspec’—
‘Fell ~ er ,a situa,tion (with modality and aspectual verbs such as 'want ,
. t O,W a‘liri ish’, “try’, etc.) (see Givén, 1990). As such, these constructions do
E mssse:ntial ;:ole in the formation of a linear relation between events,
i o e'n the construction of more complex abstract relations. In other
T 1lement constructions do not encode a relation bet\_’v'een two
W.0rdS, C('):lrllgtions but present a situation as the object of the cognition, pet-
iy S'lntention, communication, or manipulation of an experiencer or
ceptlon’Stludies of ’children’s understanding of mental verbs in English show
agent.h resuppositional and implicational properties of such verbs are
;hat ctadear%undp4-5 years of age — based not only on learning the §emantlcs
;artﬁe verbs or their use in d;;fsferif[u type;L olf) zsiggien;egrgg(;or;szuzﬁzni I(le.ti.é

Rosenberg, 1985; Moore , , ;
gﬁiigﬁeﬁi of an undfrstanding of thg r'epresentatlonal naturefof mslt?:licif;s;;
ington, 1990). It is therefore not surprising that these t.ypes of con ions
. ni used by mature narrators, who relate events hierarchically, manipu
T;:e(;er);pectives, introduce narrator’s comments, or speculate about cognitive
or emotional states of protagonists. '

To sum up, the kind of cohesion realized by a.dults is more advan":’rea(lit ‘;)rr;

the functional plane, reflecting the kindsd gf trelta}tlo;xs ﬁ::uirela:lx;go?aﬁon "
een events, states, actions, and intentions. ‘ :

gi(;:‘(l)irts)zwsvtructure with regard to issues of grO\‘mdmg and 1ntrofductcliorilnotfh2
narrator perspective requires a number of devices not to be foun:

children’s stories.

5. CONCLUDING OBSERVATIONS

This survey of the development of grammatical and lexicg,lhform_ss 11111
Turkish narratives has shown that the major changt? that occurs \fVlt agefl "
form-function relationships. That is, linguistic dev1ce§ assume dlfferefnt utn ,
tions at different ages and are effective in creating different levels of textua
cohesion.

Our youngest narrators are 3- to 4-year-olds who have acquired thte bt‘fliz
syntactic devices of their language. Although further d;ve}opmen s «©
place in the various aspects of their grammar, the more significant ¢ ar}ﬁt
oceur in their skills related to narrative construction. In our sample, the abili y
10 organize narrative events on a temporal axi§ starts arognd age 5 as :;:t
denced by the use of (1) temporal adverbs relat.m.g successive utteran;:/es' ;
refer to a sequence of events, and (2) grammaticized means §uch as V+ince,
V+ken and V+dik+POST that contract clause internal relations. By using
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gttending to two or more components of an event also emerges, in Turkish, as
in otl‘ler‘ languages, at about age 5. This was observed, for e;(ample in ’the
description of the frog’s escape in two distinct, though successive ,phases
The more n.lature narrators, on the other hand, integrate event con,lponents:
from a specific perspective, using various linguistic means such as the c

verbs -ip or -erek or the conjunction ve, .

‘ The next level of development observed in narrative structuration
involves the organization of sequentially related events in termsg of a higher
level g‘oa‘l of the story. The 3- and 5-year-olds provide little or no evidence
for a distinction between linear and thematic organization of events. Most 9-
year—old§ and all adults on the other hand, produce stories structured. in accor-
dance with a guiding theme as well as a temporal sequence, but they differ in

adverbs expressing simultaneity between Seéquences or chunks of events are
used late{. Another example for a change in form-function relations is
observed in the domain of locative modification. Turkish children have a very
f:;?t,i sé)mmand of casemarking (Aksu-Kog & Slobin, 1985) and correctly use

postpositions such as iginde ‘in’, distiinde ‘on’ by age 3 (Johnston &

Aksu-Kog -383 - IIIE: Turkish

linguistic forms used in the elaboration of causation and manner of movement
are available to children from quite a young age, but they occur with a narra-
tive function only in the texts of the older speakers in our sample. Other
examples of the same phenomenon are the -mek and -dik nominals that first
appear in subordinating constructions, and later in complement clauses.

It was also found that a given function is realized by different forms for
establishing levels of connectivity at different ages. For example, with age,
existential predications are largely replaced by relative clauses in the intro-
duction of background information. Similarly, adversative relations are
expressed by younger children with the coordinating conjunction ama ‘but’
joining two independent clauses. In the texts of the older narrators the same
relation is also expressed with ragmen “despite’ functioning either as a subor-
dinator after a nominalized verb or as a text-level coordinating conjunction
between sentences.

In conclusion, we have seen that children’s skill in narrative construction
involves changes both in conceptual organization and in the ability to manipu-
late form-function relationships. Underlying both however, may be a deeper
level cognitive change. Investigations of narrative abilities within the frame-
work of children’s theory of mind suggest that there is "a general change that
underlies children’s cognitive abilities at about the age of four years [that
allows them] to comprehend representations as representations, and that this
ability enables the child to appreciate the dual landscape of a story" (Asting-
ton, 1990, p. 157). That is, children start to regard the events and actions of
the story from the perspective of its protagonists, understanding their beliefs,
fears, mental states and intentions around this age. Thus, 4-year-olds, but not
2-year-olds, "are able to see that another’s belief is in fact his or her represen-
tation of reality. It therefore represents the realworld for the other person, and
is the world in which that person will act...” (Astington, 1990, p. 158). In the
present data, this ability manifests itself relatively later, with occasional

examples in the texts of the 5-year-olds, to be observed fully only in the
stories of the older children. This should not be surprising, since in a complex
narrative task such as the telling of the frog story, the child is expected to con-
struct a coherent text relating a long sequence of events, and make it meaning-
ful from the point of view of the protagonists experiencing those events. The
interweaving of these two levels or landscapes takes place between age 5,
when we see the beginnings of it, and 9, when we observe it in almost a
mature form. One might say that while the 5-year-old is working on the con-
struction of an objective series of events, the older child has accomplished the
higher level task of attributing them as subjective experiences to the person of
a protagonist, presenting them from his point of view, that is, the task of
subjectification (Bruner, 1986).
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6. SUMMARY

6.1. Tense-Aspect-Modality

There is a developmental change from use of mixed tense to a preference
for the present and, somewhat less, to one of the two past tenses as an anchor
form. Static descriptions, available to Turkish speakers at an early age, are

used for the function of discourse backgrounding only by older children and
adults.

Tense shifts are unsystematic in the younger age group, but function for
backgrounding at older ages. For example, a shift from -di past to the present
habitual serves for general informational backgrounding in evaluations, and a

shift from the present -iyor to the past perfect serves for temporal back-
grounding in retrospection.

Aspectual shifts between stative, habitual, and progressive within a
given tense/modality anchor in the preschool texts are also more random, and
at best they involve local contrasts between different types of events. In the
adult narratives, such shifts function at a more global level, for example for
framing the story events recounted in the present or in the past by describing
the setting with the use of stative aspectual forms.

In the lexical expression of aspectual distinctions, children prefer the use
of adverbs over aspectual verbs. Aspectual modification is made adverbially
at the clause level, and so is restricted locally to a single event in the
children’s texts. Aspectual verbs, marking inceptive, protracted, and lative
aspect, increase in the adult texts, and are used for demarcating episode boun-
daries, so that a series of events falls under the scope of the perspective set by
aspectual marking. Adverbial marking is particularly common for categories
such as recurrent and iterative aspect, which are not marked morphologically.
Adults express twice as many different types of aspect as do children.

6.2. Event Conflation

Different syntactic mechanisms play a role in event conflation in Turk-
ish. These include: sequencing of independent clauses, subordination with
adverbials or converbs, tightly embedded complements, and lexicalization.
As compared to schoolchildren and adults, who may or may not use a
conflating form to present two or more events as closely integrated, the
preschool children fail to mark events as related. The proportion of verbs
expressing caused movement increases slightly from around age 5 years.
Also, causative verbs are used to express direct manipulative causation, while

other, more syntactic devices, are used for linking less closely integrated
situations.
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In describing locative trajectories, all-purpose motior} verbs and d'1rec-
. nal motion verbs are both used at all ages. However, with age, ‘there 18 an
D the variety and use of locative adverbs and postpositions to the
o lnecif the goal and/or source of an action. Relatedly, with age there
yerb, to StPr va}r,iety of verbs used to encode manner of movement as well as
- greilfiverbs Adults use the productive verb morphology (particularly the
z;r;?/nei{)s -ip an;l -erek) for presenting an elaborated view of closely related

events.

6.3. Perspective ' '

Younger children prefer an agent focgs, wIple older children and adglts
can flexibly adopt an undergoer/patient orientation. The strategy c.)f‘makmcg1
valency changes on the verb (for example, by passivizing or r‘ei.iexwlz‘mg) an
thus presenting events from a perspective of reduced transitivity while main-
taining topic, increases with age. .

Both younger children and adults prefer the qanomcal SOV word order.
There appears to be no developmental change in th.e frequency of more
marked orders. Although infrequent, subject postposing for top‘lc. mainte-
nance appears in the texts of both younger and older narrators. Shifting word
order for topic change and defocusing does not seem to present a problem for
children.

6.4. Connectivity

The use of different devices for clause linkage in the interests of tc.axtual
connectivity increases with age. This is reflected in the higher propo‘rtlon ?f
complex clauses in the texts of the older narrators. Thc'a very young chlldreg s
texts contain only perceptual-spatial connectivity, realized by the use of deic-
tics and the topic/focus particle de ‘also’ as well as some connectives such as
ama ‘but’. Starting around age 5, connectivity is indicated by temporal adver'-
bials like sonra, ondan sonra ‘then, and then’ and by coordinate and suboFdl—
nate clause-linking devices. Among these devices are the different-subject
converbs -ince and -ken and later, the same-subject converbs -ip and -'e.rek.
Temporal adverbial clauses with nominalized verb forms and Rostposmons
also increase in frequency during this period. As the proportion of such
devices for tighter linkage increases between ages 5 and 9, the proportion of
sequential adverbs decreases. Finally, some older children and adults present
events in more integrated syntactic packages. For this purpose, .spéakelfs_
make use of adverbs of simultaneity which allow for the temporal ahgmng of
a sequence of events, as well as complement clauses which present one situa-
tion as a component of another. Chunks of events linked to one another by
converbs and adverbials occur commonly in more mature narratives.



