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On Defining Longer-Units in Narrative and Expository Spanish Textd
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1. Goals

Coherence and cohesion embrace the text as a wvgnoleding it with its
"texture". It might be possible (and may be usetolidentify a kind of unit that gathers
sets of connected clauses, some sort of packapesks of connectivity (Berman,
1997). We assume that speakers do not produce disgiourse "in one breath" but
rather connect chunks of ideas about events, imjoes feelings, other people, or
words. These "chunks" we are looking for will prblyacover more than one clause,
and should be characterized by syntactic critdéiach chunk or package will not
necessarily contain new information, it may ratber a reformulation, clarification,
specification, and sometimes it might even be ditfito decide whether it forms a new
package or unit.

It is also possible that our assumption is wrdhgt speakers do not proceed by
chunking ideas. If this is the case, we shouldfimok any correlation between the kind
of units we are trying to identify and any procagsmark. For example, we should not
find any relationship between the pauses detecgeSdoiptLog in the case of written
texts and the purported L-Unit boundaries, neitbetween any other mark of
processing in spoken language and L-Unit boundalfie®, we might conclude that L-
Units are not units of processing.

Another possibility is that our assumption holdsetonly for certain genres,
modalities or age groups. In any case, it seemsssacy to define or to be able to
explicitly identify criteria of possible candidatés be evaluated developmentally and
across genres and modalities.

2. Some previous attempts to define Longer Units

Different authors have attempted to define suchsurror example, in the
framework of Functional Grammar, Halliday (1994ksaabout a '‘Clause Complex' or
'Information Unit' as the combination of two or raaclauses into a larger unit, with
their interdependence normally shown by expliognals such as conjunctions. This

1 |n this paper we attempt to share some of theghipudoubts and conclusions we
arrived at when searching for the famous L-Unitthvtine help of previous documents
by Cahana-Amitay & Berman, Ravid, Assayag, Katzegde Nir and Sandbank
(1999) and Cahana-Amitay, Berman, Aisenman, Assalatgzenberger, Nir, Ravid,
Sandbank and Schleifer (1999). A previous versibthis paper was presented at the
Spencer Foundation Workshop on Developing Literdggrcelona, July 5-9, 1999.
Thanks are due to Ruth Berman for her detailecerewaf this paper.
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analysis has the advantage that it is neutral véifard to any potential differences in
the way meanings are organized in speech and writinmay be equated with a
sentence in conventionalized written language (phet texts) but keeping the two
concepts (‘'Clause Complex' and 'sentence’) sepatates us, for example, to handle
clauses that are split by punctuation and intonatiad ask rather for the possible
relation between these units and punctuation @nation. In this view, grammar (or
linguistic form) constitutes a separate varialdeheé contrasted with the other variables.
In order to rely mainly on the signals of interdegence, it is essential to understand
the organization of discourse. The main problenmhiese units is where to split them.
For example, Halliday notes the difficulty with @odinate clauses that are equal in

status. There is a fuzzy liAdetween two equal clauses combined in a 'Clausgplex’
and two equal clauses treated as separate. Theefrequse of co-ordinating
conjunctions like 'but’ and 'and' at the start atten and spoken utterances also reflects
this indeterminacy.

Another attempt in the same direction is Chafe387) 'ldea units'. These were
originally developed as units for spoken languabas must fulfil a number of criteria:
(1) spoken with a single coherent intonation conteading in what is perceived as a
clause-final intonation, (2) preceded and folloviigdsome kind of hesitation. But they
overlap with a more general characterization: {33 a clause that "contains one verb
phrase along with whatever noun phrases, prepoaltiphrases, adverbs and so on", it
is about seven words long and takes about two siscnproduce and it contains the
information a speaker can handle in a single famusonsciousness. As a result, it
could be used for analyzing written texts as wekeems that comparisons were made
only between extremes of spoken and written langu@gnversation vs. academic
prose) (Chafe 1987, p.108) and generalizations ifferent genres are difficult to
obtain.

The intention when looking for complex (longer)itanis to avoid using
sentences as units of analysis. Sentences aredecesi"The lowest order units in the
composition of texts" and are relatively easy téindein graphic terms since they are
characterized by some initial marks (e.g., a chpatiber) and by some final graphic
marks (e.g., a period) (Scinto, 1986 p. 110). Hevethey are very problematic for
analyzing texts of novice writers or those in tlmegess of acquiring literacy, since in
these texts it is possible to find units that Idikke sentences because of their marking
but which are not sentences according to otheer@it and viceversa: thegre
sentences by any criteria, but are not punctuatesdieh.

The packages of clauses we are suggesting congéspaghly to what Hunt and
Kellogg (1970) called 'T-Units', defined &®ne main clause plus any subordinate
clause or non-clausal structure that is attachent tambedded into it. Cutting a passage
into T-Units will be cutting it into the shortestits, which it is grammatically
allowable to punctuate as sentences. In this sémsd-unit is minimal and terminable.
Any complex or simple sentences would be one Trubitt any compound or
compound-complex sentence would consist of two oremrl-units”. This unit was
particularly useful for evaluating syntactic deyaizent in the written texts of school
children.

The unit we are looking for is roughly equivaldéntwhat in well organized
written texts will correspond to a sentence, whitltonventional punctuation will be
delimited by a period. In these cases syntactimasg¢ic and discursive criteria usually

2 The T-unit is taken to solve this type of fuzziméEhompson, 1996, p. 195).
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overlap. However, in analyzing material produceddbyeloping writers or speakers it
seems essential to explicit which of them shouldaen as predominant. Our starting
criteriawas a syntactic one, and the application of thiera was relatively easy when
the connectives functioned conventionally; but whiey function as discourse glue or
with non-conventional functions it becomes morebpgmatic. Here are some of the
criteria and examples we have followed in our dens

3. Method

We started with a framing definition: A finite mplieate that acts as constructor
defining dependency relationships plus its subateé®, co-ordinates and in some
conditions its juxtaposed clauses (Example 1). @&beve was a very tentative and
orientative definition. Then we have proceeded bgcessive approximations turning
from (@) identifying units in the text, each judigelependently, (b) discussing cases in
group, and back to (c) revising criteria.

In the first phase a group of four judges, twaliists and two non-linguists but
with experience in text analyses, analyzed 8 spo&ed written narrative and
expository texts from different age groups, exdeptn adults (24 texts). Each judge
identified units according to her/his criteria attten we had group discussion,
elaborated on doubts and verbalized criteria. lseaond phase we elaborated a
document with explicit criteria, commented on ithrnief, and used it for identifying
units in a group of 9 Catalan texts that were aeldyin L-Units by 7 judges. Only one
text got total agreement, but doubts were on smptants and the difference among
judges was never higher that two units per text.

After the discussion, we re-wrote the criteriag awo judges analyzed another
group of texts (12 texts) in Spanish writing dovme humber of L-units (third phase).
Five texts showed total agreement, four showed oo the same points and another
three showed disagreements in 12% of the total atrafwinits.

In every case we first looked at the whole texéntwe marked the units using
syntactic, semantic and pragmatic criteria in jieit order. We did not take into
account original punctuation or the lines into whtbe subjects separate their written
texts. We all agree that the correspondence betweectuation and the defined units
should be studied.

For the first and second phase, we used the mugosion, and for the last
(third) phase we used the standardized CHAT version

4. Criteria

The following is an example fulfilling all the cditions of an L-Unit (Example

1)3: a main clause (1), a subordinated (2), a juxtegasause preserving the predicate
perspective, tense and aspect of the previous elamsl adding an argument or
clarification by answering thporque 'why' from the clause to which it is juxtaposed
(3), and a co-referential co-ordinated clause {3, subject appears in the first clause

3 Examples are presented in numbered clauses im todeake reading easier. They
are always part of larger texts unless otherwideated.
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and then it is elided as is the norm in Spanishcmreferentiality. Gems indicate
starting and ending of L-Units.

Example (1)
@bg: LU
1.

y ella no hizo el examen
and she not did:PFV the exam

2. porque: [/] no tenia ganas de hacer el examen
because not (she) had:IFV desire of to do:INFetteam
3. no sabia nada
not (she) knew:IFV anything
4. y se fue
and (she) left:PFV
@eg: LU

[Jud, girl, IX, ES]

In this case there is a coincidence among crit@yatactic, semantic, thematic and
discursive) and it looks rather simple to deternbendaries of connectivity. But this
was not always the case. Sometimes we agreed gorékence of a unit although the
criteria were not fulfilled. There were tough dissions, for example as to whether the
main criterion for co-ordination should be co-refere (with subject elision) or rather
the co-ordinating value of the conjunction indepantty of co-reference. Sometimes
there was agreement on separating juxtaposed slamsk at other times on leaving
them within the same unit despite the fact thay thet the same conditions. That's why
we decided to list the cases of agreements aneé frodlematic cases that were subject
to differing interpretations.

4.1. Co-ordination, co-referentiality and effectiveco-ordination

4.1.1. Co-ordinate co-referential clausaese easily seen as a unit, as shown in example
(1). However, in the next example, we includedhia same unit not only clauses 5 and
6, which are co-referential, but also 7 and 8 inclwhhere is a change in the subject,
because there is an effective co-ordination betwkem (see section 4.1.4 and 4.1.6).
The two criteria of co-referentiality and effectige-ordination are at play at the same
time.

Example (2)

@bg: LU
1. Pues yo creo
Well | think:PRES
2-3-4 que <lo que pasa en los colegios o sea las peleasopiar etc> esta mal.
that <what happens:PRES at the schools, thdtadjghts> <to copy:INF etc.>

is bad.
@eg: LU
@bg: LU
5. Porque si por ejemplo estas en el patio
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10.

11.

@eq:

Because if for example (you) are:PRES at the dchoo
y estas caminando
and (you) are walking:PRE.PROG
y de golpe se choca alguien contigo
and suddenly REFL bumps:PRES somebody into you
pues emvez, que la persona que se ha chocado elidarp
well instead of that the person who REFL has budrRRRES.PERF says:PRES
pardon
pues pasa de todo
well (he) passes:PRES of everything
y se va
and REFL leaves:PRES
LU

[Mar, girl, XII, EW]

In example (3) there is (a) a clear co-ordinatiopported by the parallelisnna/otra
‘'one/ the otherat the level of subjects and also at the levelretiigatesdarse cuenta/
habia enteraddo realize/had noticed' but there is no (b) derence. If the criterion is
strictly co-ordination it should be considered ouweit (clauses 1 to 4), if co-
referentiality, two units (clauses 1-2, and clauz€s.

Example (3)

@bg:
1

2
3

4

@eqQ:

4.1.2.

LU

una se dio cuenta de que tenia el papel al lado .

one REFL realized:PFV that (she) had:IFV the p&eside her
y empez6 a: [/] a copiar no [% question]

and started to [/] to copy:INF no [% question]

y la otra chica ni se habia enterado de .

and the other girl not (even) REFL had noticed:PAERF of
gue tenia el papel en el suelo # .

that (she) had:IFV the paper on the floor

LU

Cases with verb-gappingere solved in total agreement, as in the follgwin

example (4) with co-reference, effective co-ordimatand verb gapping (clause 2), in
which hay quethere has to' was elided.

Example (4)

@bg:
1

LU
y: respecto_a los amigos pues@ hay que: dar~Ilspalea: a unos cuantos #.

and (with) respect to the friends well (there) Hfas:MOD to turn:INF the

4 We decided to include the coding of verbal morphylin the examples. Certain
language-specific features from Spanish grammareniiadecessary to introduce the
marking of some phenomena. These are the following:
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back to some

2 y a los otros ser muy amigos #
and to the others to be:INF good friends
@eg: LU

4.1.3.But there wagslisagreemenas to where we should cut. In this case, sinceethe
are two similar constructions, we were not cleaethbr they both depended on the
discourse markery( respecto_a los amigos pues@nd respect to the friends well’)
forming one unit, or whether they should be seakat

Example (5)

@bg: LU

1 y: respecto_a los amigos pues@ hay que: dar~Ilspalea: a unos cuantos #.
and (with) respect to the friends well(there)lkids to turn:INF the back to
some

2 y a los otros ser muy amigos #
and to the others to be:INF good friends

@eg: LU

@bg: LU

3 hay que [% bosteza] xxx Xxx y: respetar # .
(there)IMP has [% yawns] and to respect:INF

4 hay que respetar~los .
(there)IMP has to respect:INF them

5 porque: si ellos no te hacen nada .

because if they not you do:PRES nothing
(because if they don’t do anything to you)
6 no [/] no tienes porque tu meter~te con ellos y xxx .
no [/] no (you) have:PRES why you to mess:INF yath them and
(you don’t have why to mess with them)
@eg: LU

[Fco, boy, XII, ES]

In this case we resort to the criterion of 'patalenstructions’', which was useful
throughout the texts (see 'parallel constructiomssection 4.8), and so decided to
separate the two constructions.

4.1.4. Co-ordination with subject chang@swhich one or more clauses functioned as
context for the other were considered as one unit.example (6), clause 1
contextualizes the following.

Example (6)

GERN: Gerund

IMP: Impersonal
IVE: Imperative
SBJV: Subjunctive
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@bg: LU
1. un dia estaba yo en clase
one day was:IFV | in class

2. y un poquito antes de comenzar la clase siempyalgan alumno
and a bit earlier of to begin:INF the class alwgékisre) IMP is:PRES some
student

3. gue llega
who arrives:PRES

4. y empieza a comentarte cosas
and begins:PRES to comment:INF you things

5. 0 a hablar sobre [//]
or to talk:INF about

6. a hacerte preguntas sobre Espafia
to make:INF you questions about Spain

7. y como viste la gente
and how dress:PRES the people

8. Yy qué come
and what (they) eat:PRES

9. y tal
and so on

@eg: LU

[Enc, woman, NS]

In (7) there is a change of subject from clause 8 but they were considered within
the same unit:

Example (7)
@bg: LU
1. no se, hace: un afio y medio mas o menos
(1) not know, ago a year and half more or less
2. trabajaba en Alemania
(1) worked:IFV in Germany
3. en una escuela parecida a la escuela oficial denés
at a school similar to the school official of larages
@eg: LU
@bg: LU
4. y bueno:pues habia todo tipo de: [/] estudiante
and well (there)IMP was:IFV every kind of student
5. y entre ellos tenia un profesor eh@fp de quimickdmiversidad

and among them (I) had:IFV a professor of chemistm the university
@eg: LU

[Enc, woman, NS]
But in the following example (8) there was agreemertonsidering them as different

units although they have the same subject (claBsasd 4), maybe because of the
adverbialy entoncesand then' that led us to consider them as cotigedn time.
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Example (8)

@bg: LU
1. me preparé una chuleta para el examen de naturales
REFL () prepared:PFV a crib for the exam of maksciences)
2. #y: [/l y entonces@i # cuando: [/] cuando la saqué
and [/] and then when [/] when it (I) took:PFV {pu
3. el profe me pillé no [% interrogativo] @i
the teacher me caught:PFV no [% question]
@eg: LU
@bg: LU
4. y entonces@i vino hasta mi mesa

and then (he) came:PFV to my desk
5. y: [] y me dijo .
and me (he) told:PFV

6. gue qué tenia .
that what (I) had:IFV

@eg: LU

@bg: LU

7. y yo le dije que era: [/] # era una hoja de borradb.
and | him told:PFV that (it) was:IFV a sheet foaft

@eg: LU

@bg: LU

8 y: entonces@i eh@fp €l me la mir6 .

and then he me it looked:PFV
(he looked at it)
9. y vio que era una chuleta .
and saw:PFV that (it) was:IFV a crib
@eg: LU
@bg: LU
10. entonces@i me [/] me: puso una chuleta pa [: para$a .
then me [/] me (he) put:PFV a crib for home
11. y: # para que la firmaran mis padres
and for that it signed:PFV.SBJV my parents
(and for my parents to sign it) [% the recorditaps]
@eg: LU

[Ser, boy, XII, NS]

4.1.5. Cases of coordinate correlatiatso yielded agreementi.(s.entonces, o... 0...;
‘if... then; or...or") when the connectives fulfilleih function, as in the next example

9).
Example (9)
@bg LU

1. Si se te ha colado la targeta en el telefono didgio
If REFL you (it) has (got) lost:PRES.PERF the carthe telephone of the
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school

2. diselo al director /...
tell:IVE him it to the director
@eg LU

[Edu, boy, IX, EW]

4.1.6.Disagreement arose in all cases in which linguisti-ordinators do not function
as such but rather adiscourse glue’In the following example ‘andy (in clause 3)
functions as a ‘discourse glue’ or discourse magket we did not consider clause 3 in
the same unit, whereas in the next clause (4) tisesffective co-ordination and we
considered it in the same unit.

Example (10)

@bg: LU

1. - 2. una vez estando con una amiga pues nos sentamdsdashablar
no [%interrogativo]
once being:GERN with a friend well REFL we sat:PiRe two to talk:INF
no [%question]

@eg: LU
@bg: LU
3. y: [/] y entonces vino otra
and [/] then came:PFV another
4. y la que estaba conmigo
and the (one) who was:IFV with me
5. se puso a: [/] a hablar con la otra
REFL (she) started:PFV to talk:INF with the other
@eg: LU

[Tin, girl, X1, NS]

The following example (11) shows contrasting intetations leading to different
segmentation. According to one interpretation aa(® appears co-ordinated to (2),
which functions as a conclusion, (4) is headed tigeourse marker and the predicate
procuraré,and (6) is an explanation of the clita. In short, they appear as a list of
juxtaposed clauses each functioning to specifyoorect the previous one and therefore
they should be included in the same unit.

Example (11)
@bg: LU
1

Lo que he visto
What (I) have seen:PRES.PREF

2 esta [: esta] muy mal
is very bad

@eg: LU

@bg: LU

3 y yo no lo hago
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and | not it do:PRES

4 y procurare [: procuraré]
and (1) try:FUT
(I'will try)

5 no hacer~lo [*]
not to do:INF it

6 lo que acabo de ver #

what (I) finish:PRES of to see:INF
(what I have just seen)

7 Ni correr
Nor to run:INF

8 y tirar~le las cosas a los demas. etc [% puntopensivos]
and throw:INF them the things to the rest etc

@eg: LU

[Ver, girl, IX, EW]

A different interpretation of example 11 is thatude (3) is a consecutive conclusion
which closes a unit, and in (4) there is the opgmiha new one followed by a series of
specifications:

@bg: LU
1 Lo que he visto

What (I) have seen:PRES.PERF
2 esta [: esta] muy mal

is very bad

3 y yo no lo hago
and | not it do:PRES

@eg: LU

@bg: LU

4 y procurare [: procurare]
and (1) try:FUT
(I'will try)

5 no hacer~lo [*]
not to do:INF it

6 lo que acabo de ver #

what (I) finish:PRES of to see:INF
(what | have just seen)

7 Ni correr
Nor to run:INF

8 y tirar~le las cosas a los demas. etc [% puntopensivos]
and to throw:INF them the things to the rest

@eg: LU

[Ver, girl, IX, EW]

Similarly for other linguistic markers of connedtivlike entoncesthen’, the first time
it appears we interpreted it as a consequence mhthkeother occurrences in the text
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led us to consider them as a conversational panwtiose function is opening units, as
shown in example 12:

Example (12)

@bg: LU
1 entonces@i a_veces insultan .
then sometimes (they) insult
2 o en las fotos por_ejemplo hacen: [/] # hacen losroos o algo de eso.
or in the pictures for example (they) make [/] @&RES the horns or
something like that
3 y eso a los alumnos les puede deprimir .
and that to the students them may depress
(and that may depress the students)
@eg: LU
@bg: LU
1 entonces@i tendriamos que: hacer <una: eh@fp> [///]
then (we) have:MOD.COND to do:INF a
2 alguien que: vigilase: bien <a todos> [//] a losfius .
somebody who watched:IFV.SBJV well <to all> to tinédren
@eg: LU

4.2. Subordination

In general there is no problem to consider subatdmin the same unit when
the connectives are clearly subordinating ones. éd@w in cases where they do not
fulfill this function, it is more problematic. Exagte (13) shows the typical causal
markerporque because’ (clause 4) when it is not used in its €dusction and, so, we
considered them as a separate units.

Example (13)

@bg: LU
1. Pues yo creo

Well 1think:PRES
2. gue lo que pasa en los colegios o sea las pelgaiarcetc

that what happens:PRES in the schools, thatedjghts to copy:INF etc
3. esta mal.

is bad
@eg: LU
@bg: LU
4. Porquesi por ejemplo estas en el patio

because if for example (you) are:PRES at the patio
5. y estas caminando

and (you) are walking:PRES.PROG
6. y de golpe se choca alguien contigo

and suddenly REFL bumps:PRES someone into you
@ eg: LU
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4.3. 'Discourse ltems'
Discourse items (textual and personal) serve tméea¥hat belongs to an L-Unit.

4.3.1.When any of theextual markerqo sea that is’, por ejemplofor instance; es
decir ‘that is to say, con respecto ain relation with’, etc.) appears, everything that
follows is included within the same unit if it iottuces lists, no matter how the lists are
constructed. The following example (14) shows adlisse item framing two co-
ordinated clauses that were included in the sarite un

Example (14)

@bg: LU

1 y: respecto_a los amigos pues@ hay que: dar~Ispalela: a unos cuantos.
and (with) respect to the friends (there)IMP hadidto turn:INF the back to
some

2 y a los otros ser muy amigos #
and to the others to be:INF good friends

@eg: LU

However, clauses will not be included in the sam# following a 'discourse item' if
there is no clear syntactic dependency betweerlthese introduced by the discourse
item and the main verb. For example, in (15) cla@3evas separated to form another
unit.

Example (15)

@bg: LU
1. bueno que en el colegio hay mucha gente
well that in the school (there)IMP are:PRES maagpte
2. gue se mete con otra gente
who REFL mess:PRES with other people
@eg: LU
@bg: LU
3. por ejempldos grupos de nifias se creen
for example the groups of girls (they) themselask:PRES
4. gue son muy chulitas
that (they) are very cool
5. y entonces se meten con nifias y todo
and then (they) mess:PRES with girls and all Jthat
@eg: LU
[Sil, girl, XII, ES]

In example (16), the clause headedby ejemplofor example' (1) opens a new L-
Unit.

Example (16)
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@bg: LU
1. por_ejemplo eh@fp si uno le dice a otro .
for example if one him tells:PRES to other

2. gue: mm@f qué tal ha: insultado: a su amigo .
that someone has insulted:PRES.PERF to his friend
3. pues@i ese: [//] el amigo del nifio que le ha dickaso #.
well that [//] the friend of the child who him hadd:PRES.PERF that
4. pues@i puede que ya: [/] ya no sea amigo del:d#]ese nifio # .
well (it) may:MOD be that now [/] now (he) is:PRESt friend of the [//] of
that boy
@eg: LU

The next is an example of sea‘that is’ opening a new unit. The first is a coetgl
clause and the second explains it through exeroglin (2), but with syntactic
independence and with its own subordinate clause (4

Example (17)

@bg: LU

1. mm@fp que: # hay que vigilar el comportamientolese
(there)IMP has:PRES to watch:INF the behaviolass

@eg: LU

@bg: LU

2 0_sea # si: # hay [//] hay un control .

that is if (there)IMP is:PRES [//] a control

3 no copiar~se .
no REFL to copy:INF #
4 porque eso lo hace mucha gente # .

because that it do:PRES many people

(because many people do that)
@eg: LU
4.3.2.In the case opersonal markerge.g.yo creo que.'l think that...", y que...,.. and
that', que...'that..."), although the marker can function as thain verb for all the
following clauses (introduced by que'and that') we are not going to consider all the
following in the same unit. In (18) we have an epérin which we ignore thgo creo
gueas main clause of all the following ones.

Example (18)

@bg: LU
1. pues yo creo
well | think
2. gue este tipo de problemas no tendrian que suceder
that this type of problems not have:COND to hapihén
3. porque en el colegio <no te> no te ensefan
because in the school <no you> not you (they)nt&RES
4. ni a pelearte

nor REFL to fight:PRES
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5. ni [/] ni a portarte mal con la gente sino tododontrario
nor [/] nor REFL to behave:INF badly with the peoput all the opposite
@eg: LU

@bg: LU
6. #y que:, no se no, si tienes los libros en elgole
and that, not (I) know no, if (you) have:PRES bloeks in the school
7. es para aprender
is for to learn:INF
8. no para copiarte
not for REFL to copy:INF
9. cuando hagas los examenes
when (you) do:PRES.SBJV the exams
@eg: LU
@bg: LU

10. #y[/]#ynose#
and [/] and not (I) know
@eg: LU

[Sof, girl, IX, ES]

Example (19) shows in which cadeses yo pienso quesell | think that' opens a new
unit. In this case we considered the whole textoms unit, not because of its
dependency oPues yo pienso quéut rather because of its dependencytememos
‘we must'.

Example (19)

@bg: LU
1. Pues yo pienso
Well I think:PRES
2. gue para arreglar los problemas de la escuela
that for to solve:INF the problems of the school
3. tenemos de poner castigos, copias,
(we) have:MOD.PRES of (to) put:INF punishmentgies
4. ponerle notas,
to put:INF him notes
5. decirselo a su madre
to tell:INF her it to her mother
6. y ponerle mas deberes que a los demas
and to put:INF him more homework than to the rest
@eg: LU

[Jua, boy, IX, EW]

In those texts in which there is no explicitatiohyo creo quel believe that' oryo
pienso quel think that' but rather a direct starting wgbe.. 'that..." as a sort of answer
to the interviewer, we followed the same critegebafore (see examples 20 and 21).

Example (20)
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@bg:
1.

2.

@eqQ:

LU

bueno _queen el colegio hay mucha gente

well that in the school (there)IMP are:PRES maeyge
gue se mete con otra gente

that REFL mess:PRES with other people

LU

[Sil, girl, XII, ES]

Example (21)

@bg:
1.

2.

@eqQ:
@bg:
3.

4.

@eq:
@bg:

@eq:
@bg:

9.
@eqQ:

LU

Pues qudos niflos no copien

Well that the children not copy:PRES.SBJV

gue estudien

that (they) study:PRES.SBJV

LU

LU
Quetodos tenemos que ser amigos de todos

That (we) all have:MOD.PRES to be:INF friends ibf a
y dejar leer comics etc.

and to allow:INF to read:INF comics etc

LU

LU
Quenadie le haga los cuernos a otro

That nobody him makes:PRES.SBJV the horns to anoth
sia el o ella no lo gusta

if to him or to her no it likes:PRES

pues gue no se lo haga a otro.

well that not him it does:PRES.SBJV to another

LU

LU

Si se te ha colado la targeta en el telefono didgio

If REFL you (it) has (got) lost:PRES.PERF the carthe telephone of the
school

diselo al director

tell:IVE him it to the director

LU

[Edu, boy, IX, EW]

4.3.3.

For nominalizationsye followed the same criteria as with personatulisive

markers: they do not define the inclusion in theed_-Unit. In example (22) the verb
afterque that’ and not the one in the clause with the noii@ation is considered the
main verb; although everything depends on the fioghinalization followed bes que
'is that', we are not considering the successaesels as one unit.

Example (22)
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@bg: LU
1-2. Lareflexién que he tomado es
The reflection that | have taken:PRES.PERF is
3. quehay cosas que en verdad no suceden
that (there)IMP are:PRES things that in reality mappen:PRES

@eg: LU

@bg: LU

4. Por ejemplo que dos chicos se pegan asi porque Si
For example that two boys RECIP beat:PRES justthiat

5. y lo de que la sefiora se le caen 10.000 pts.

and the (one) of that the lady REFL her fall: PRS00 pts
(the one in which the lady drops 10.000 pts)

@eg: LU
@bg: LU
6. Pero lo de copiar si que sucede
But the (one) of to copy:INF yes that happens:PRES
7. porque la gente de mi clase lo hacen...’
because the people of my class it do:PRES
@eg: LU

[Mig, boy, IX, EW]
4. 4. Questions and their answers

Answers, and in general complements of declaratiedbs, are considered
within the same unit than their questions. These @auses that are connected
semantically but without an overt connector.

Example (23)

@bg: LU
1-2. la pregunta de la cual podriamos partir seria
the question from which (we) could:COND start l@ND
3. existen actualmente conflictos en el &mbito leseo
(there)IMP are:PRES nowadays conflicts in the etkavironment

@eg: LU
4. 5 Juxtaposed clauses

Decisions as to when juxtaposed clauses shoulchddaded in the same unit
were the subject of strong debates. Below are sexaenples in which we got total
agreement. They have similar features: predicatethe juxtaposed clauses preserve
tense and aspect of the main predicate (exampler2df)the predicate of the clause to
which it is juxtaposed, or they function to explairterm that appears in the previous
clause (example 25), or aspecification of the previous clause (example 26ypdd a
reason or a claim (example 1).

Example (24)
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@bg: LU
1. no serviria para nada
not (it) serve:COND for nothing
(it would be useless)

2. porque vuelven a ir a su rollo
because they go back to their business
3. y pasan de todo,

and (they) pass:PRES of everything
(they don’t care about anything)

4. no harian caso

(they) pay:COND attention
5. de lo que les has dicho

of (to) what them you have told:PRES.PERF
@eg: LU

In (25) the juxtaposed clause functions to expkaiterm that appears in the previous
clause: the terraspia‘spy’ (clause 2) is explained in the next clactauge 3).

Example (25)

@bg: LU
1 entonces@i también tendriamos que hacer alguien .
then (we) also have:MOD.COND to do:INF somebody
2 como si fuese un espia .
like if (he) was:IFV.SBJV a spy
3 un nifio que fuese: sincero .
a boy who was:IFV.SBJV sincere
4 y: [/] #y que comunicase .
and [/] and who communicated::IFV.SBJV
5 lo que se hiciera .
what REFL (was) done:IFV.SBJV
@eg: LU

[Jud, girl, IX, ES]

Example (26)

@bg: LU
1. cogi6 a las dos chicas

(he) took:PFV the two girls
2. les cogio el examen.

them (he) took:PFV the exam
3. y: las suspendié

and them (he) failed:PFV
@eg: LU

[Cha, girl, XVI, NS]
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However, the following example (27) show clausest thiere considered as different
units in spite of their thematic coherence. Onesitds interpretation is that, since they
refer to consecutive events, we tend to view therseparate.

Example (27)

@bg: LU

1. Al pardido [: partido] siguiende [: siguiente] alwe me hizo la falta es_decir al
Carasco
In the next match to the (one) that me (he) mde fhe fault that is to the
Carasco

2. le rompi [: rompi] el tobillo # .
him (1) broke:PFV the ankle

@eg: LU

@bg: LU

4. Le tueron [: tuvieron] que llevar al medico [: m&di de urgencia .

Him (they) had:MOD.PFYV to take:INF to the doctoofemergency
@eg: LU

[Mig, boy, IX, NW]
4.6. Summing up ('Colophon’)

This is the case of clauses that function as thee adna paragraph and it is
difficult to decide whether they belong to the ssrof previous clauses they appear to
subsume or whether they stand independently. Inescases it is difficult to decide
whether they refer to the previous clause, theipusvgroup of clauses or the whole
text. We decided to look at the predicate: if thisra change in perspective, mood or
grammatical person, we decided to open a new Uihi. same applies if there is a
change towards a generic subject.

(28) is an example in which the 'summing up' wamessted to form a new unit.
Theesta'this' in clause 9 refers to the whole text.

Example (28)

@bg: LU
1. pues [/] pues bueno se trata <de de> [/] de unaaiaia
that (I) had:PFV
2. que tuve....
well [/] well REFL (it) is:PRES <about about> fbout an anecdote
[...the texts continues]

3. para mi no es una anécdota agradable
for me not (it) is:PRES an anecdote nice
4. sino que me parece bastante desagradable
but that me (it) seems:PRES quite unpleasant
5. mas que nada <por por el pensamiento o o si> | el esfuerzo que uno

como profesor quizas pone en sus clases
more than anything <for for the thought or or[f#] because of the effort that
one as teacher perhaps puts:PRES in his classes

10¢



6. y [] y la respuesta sin embargo que [/] que losrahos tienen de: [//]
and [/] and the answer however that [/] that tiuelents have:PRES of [//]
7. o lo que esperan de ti
or what (they) expect:PRES from you
8. y que a lo mejor tu [/] tu no das, no
and that perhaps you [/] you not give:PRES, no
@eg: LU
@bg: LU
9. # 0 sea, que esta es la [/] la anécdota
that is, that this is:PRES the [/] the anecdote

@eg: LU
[Enc, woman, NS]

However, if there are anaphoric expressions su@asiagsthat way is'no tendria que
ser asi'it didn't have to be that way' or there is a mefolation or summary of the
immediate preceeding chunk, we decided to keep thé same unit, as in the (29)
whereeso'that' subsumes what has been said immediatetydef

Example (29)

@bg: LU
1 entonces@i a_veces insultan .
then sometimes (they) insult:PRES
2 o en las fotos por_ejemplo hacen: [/] # hacendosrnos o algo de eso .
or in the pictures for example (they) make [/] @&RKRES the horns or
something like that
3 y eso a los alumnos les puede deprimir .
and that to the students them may:PRES depress
(and that may depress the students)
@eg: LU

[Jud, girl, IX, ES]

4.7. Parenthetical Comments

'‘Appositions' and in general different kinds ofrggathetical comments' or insertions are
included in the same unit, as in examples 30 (ela)sand 31 (clause 2). We suggest to

code L-units containing insertions as a special kihL-Unit.

Example (30)

@bg: LU
1. y: [] y es un tema pues@ # .
and [/] and (it) is:PRES a topic well
2. gue: hasta el momento pues@ por muchas cosas duaga# pues@ no..
that so far well for many things that IMP (onedd®RES.SBJV well no
3. aunque sea un tema de colegio .

although (it) is:PRES.SBJV a topic from school
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4. no: [/] no tiene arreglo por_el_momento .
no [/] not (it) has:PRES solution at the moment

5. si no es por los mismos familiares .

if not (it) is:PRES by the same relatives
6. gue intenten hacer # quitar el odio a sus hijos .

who try:PRES.SBJV to do:INF the hatred to theitdren
7. para que no: [/] no incordien digamos~lo asi <aof/]

a sus companeros. [+ CE]
so that no [/] no (they) disturb:PRES.SBJV let:IM&say it that way <to the>
[/]] to their classmates

8. no les hagan la vida imposible XXX XXX XXX .
not them (they) make:PRES.SBJV the life impossible
@eg: LU

[Ait, boy, XII, ES]

Example (31)

@bg: LU
1. esto puede llevar a problemas
this may:MOD.PRES lead to trouble
2. porque siempre que como salia en el video
because always that as (it) was:IFV on the video
3. gue son amigos
that (they) are:PRES friends
4. no te deja copiar

not you (he) lets:PRES to copy:INF
(he doesn’t let you copy)

5. y tal pues también # se pillan rencores
and so on well also REFL (they) get:PRES rancorous
@eg: LU

[Yag, boy, XVI, ES]
4. 8 Parallel constructions

The presence of parallel constructions across atdke was a very strong
criterion for including or not a given sentence hinta unit. When encountering a
construction that appeared earlier in the text, tried to use it as a criterion for
decision, not only to be consistent but also asidegfor the demarcation of boundaries
(see example 5). Underlying this reliance on perabnstructions there is a personal
rhetoric that speakers follow in the text and thas made explicit at this level of
structuring.

Sometimes, however, the presence of a paralledtagtion was a disturbing
factor. In Appendix 1 we present a complete texhuhe decisions we have taken and
the different interpretations that were at play.

5. Coding of special L-Units. Some analyses.
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So far, we have decided on the need to code aga$®categories of L-Units:
1) formulaic (opening and closure): titles, formalandings.

2) with parenthetical coments

3) the rest.

All types of L-Units, however, will be analyzed fas their internal structure: types of
linkage between the clauses forming an L-Unit, beyhtactic' types (coordination and
subordination) and other types -detailed in thevipres sections.

The relationship between processing markers (bothritten and spoken texts),
as pauses, hesitations, re-formulations, and panhoty and the purpoted L-Unit
boundaries, defined by syntactic, thematic and adisse criteria, should also be
assessed, as pointed out in section 1.

So far, some analyses on counting L-Units perdexitclauses per L-Unit have
been done, as shown in Table 1 and 2, and in 8atel 4, respectively.

As for the number of L-Units per text (tables 1 &)dthere is an increase in the
number of L-Units per text by age, particularlyErpository texts, where the average
increase is higher than 2 Lus per text. This treg®ins clearer, as for the first three age
groups, in the Catalonia corpus than in the Andalgorpus, but it is in the group of
adults where the increase is higher. However, tlaee no important differences
between types of texts (by genre and modality ées. The only constant trend is that
the highest number of Lus is found in spoken texis the lower one in written texts in
all age groups, being usually (in most age grotips)Narrative Spoken text the one
showing more Lus and the Expository written the ani the lowest number of Lus
per text.

As for the number of clauses per L-Unit (tablesn8 &) we do not observe
differences by any of the variables at play. In @aalonia corpus there is no regular
increase by age, and in the Andalucia corpus tbeease in the number of clauses per
LU by age is not higher than one clause per LU asihof the cases. There are no clear
differences by type of text neither. Of course,sth@reliminary results need further
analysis.

TABLE 1: Mean number of LUs per text (by age group, gamae modality).
Corpus Catalonia

AGE ES EW NS NW
GROUP |Mean Range Mean Rangg Mean Range Mean Rangeg

Primary
(n=15) 5.93 1-10(4.93 1-8 |7 2-20 (4.4 2-8

Secondan
(n=14) 7.8 1-12 (6.7 2-16 |9.1 2-23|7 2-21

Further
Secondary| 15.87 5-43111.53 5-22 (9.8 2-4519.5 5-19
(n=16)

Excluding LU-types which are formulaic endingsitles
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TABLE 2: Mean number of LUs per text (by age group, gamce modality).

Corpus Andalucia

AGE ES EW NS NW

GROUP |Mean Range Mean Rangg Mean Range Mean Rangeg
Primary
(n=20) 6.3 1-46/4.35 1-11/8.2 2-64/5.1 2-12
Secondan
(n=20) 6.45 3-15/6.4 2 -14|8.65 3-29/8.35 4-22
Further
Secondary 9 4 - 25|8.25 4-19(11.85 2-34111 1-29
(n=20)
Adults
(n=3) 17.3 10-26 |22.3 16-33 |31 6-51|16.3 5-36

Excluding LU-types which are formulaic endingsitles

TABLE 3: Mean number of clauses per LU (by age groupsegand modality).

Corpus Catalonia

AGE

GROUP Mean

ES

Rangs

2 Mean

EW
Range

b Mean

NS

Range Mean

NW

D

Rang

Primary

(n=15) [3.75

1.4 -9

3.03

15-4¢

3.5

2.4 -5.25

3.02 1.6-4.6

Secondan

(n=14) |3.5

2-9

3.1

1.8-4.4

2-3.7

2.9 1.8 - 3.6

Further
Secondary
(n=16)

3.8

3 -5.8

4

3.2-6.7

3.6

2.7-5

3.7 2.5-6.25

Excluding LU-types which are formulaic endingsitles
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TABLE 4: Mean number of clauses per LU (by age groupsegand modality).
Corpus Andalucia

AGE ES EW NS NW
GROUP Mean Range Mean Range Mean Range Mean Rang

1%

Primary
(n=20) 408 2.3-8|3.37 1.1-7|3.59 1.6-8/292 2-7.75

Secondan
(n=20) 458 2-6.754.69 1.33-74.01 2.7-5.83.48 26-5

Further

Secondary|5.93 2.83-9.854.87 2.77-11.714.66 2.33-7.94.29 2.55-5.4
(n=20)

Adults

(n=3) 4 3.3-4.53 23-3.8/34 3.1-3.8/3.7 26-3.6

Excluding LU-types which are formulaic endingsitles
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APPENDIX 1

@bg: LU
1. gueridos sefiores y sefior Formulaic opening. It will be codified as
dear ladies and gentlemen special kind of L-Unit
@eg: LU
@bg: LL
2. em@fp en el colegio hay: [/] # hay nifi
in the school (there)IMP are: PRES children|
3. que: se creen muy: [/] muy grandes muy
muy chulitos.
who think: PRES (themselves) very [/] very big
very [/] cool: DIM
@eg: LU
@bg: LU
4. entonces@i a_veces insulti The first timeentonce appears we doubted
so sometimes (they) insult: PRES it seemed possible to consider it as a
comsequence marker and part of the previols
unit. But after observing its functioning in the
rest of the text we decided to catgorize it as|a
discourse marker that "opens" L-units
5. 0 en las fotos por_ejemplo hacen: [/] # he | Herepor ejempliis not viewed as the openil
los cuernos o algo de eso. of a unit.
or in the pictures for example (they) make:
PRES(they) make: PRES the horns or
something like that
6. y eso a los alumnos les puede depri escas a synthesis of the preceeding sec
and that to the students them (they) can: MQ@olophon) and part of the previous unit.
PRES depress: INF
(and that may depress the students)
@eg: LU
@bc:  lu4
7. porque: hay insultos (*) The initial porque does not seem to |
because (there)IMP are: PRES insults causal, in any case it is related to what it
follows and not to the preceeding text. This
construction appears again in some other part
of the text.
(**) The porqueis causal and heads repeatef
causal formulations.
As if the speaker would not be satisfied and
would re-structure a determined new
information (not much information, just what
the speaker said before in the LU3)
8. gue: a los alumnos pues@i les puede mole
which to the students well, them (they) can:
MOD annoy: INF
9. y: [/] y hasta les puede hacer:ali
and [/] even them (it) may:PRES make
something
10. gue no trabajen bie
that (they) not work:PRES.SBJV well
@eg: lu
@bg: Iu!
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12, entonces@i tendriamos que: hacer <i (*) entonce functioning as an opening?? If\
eh@fp> [/1] . consider it as such we are then consistent with
so (we) have to: MOD.COND make:INF <a:| the previous decision and obtain LUs
eh@fp> [//] structured in a very similar way.
(**) or is this a consecutive sentence and
entoncesvorks as a closing ??

alguien que: vigilase: bien <a todos> [//] a

nifios .

somebody who watched: IFV.PROG SUBJ

properly <to every> to the children

@eg: Ul

@bg: Iu6
y: vigilar Y: discourse glue. It is therefore conside
and to watch:INF separately. They are juxtaposed senteces bt

although there is thematic unit they are
included in a new unit with what it follows arnd
not in the previous LU.

13. gue no se: peguen ni: [/] ni nada de ¢
that (they) RECIP not beat:PRES.SUBJ nor
nothing like that
ni que: n> [//] ni que nadie insulte a nad
<nor that> [//] nor that nobody insults:PRES
SUBJ anyone

14, y: entonces@i eso es una cc (*)Here she decides to use togethe
and then that is a thing entonceswhich so far was functioning as an

opening item, and aesowhich used to be
employed as a closing. Then she usedjue

to begin the next one.

(** No, it is separated: entoncedegins a

new unit. It is not like thg esofrom the LU3
which originated a consecutive sentence in the
LU. This one provides new information. Herg
esois referring not only to what preceedes it
but also to the previous LU2.

15, que: [/] que se tiene que hac
that [//] REFL (it) has:MOD to do:INF

@eg: lul

@bg: U’

16. porque claro <ha> [//] hay nific Another beginning headed bporque"
because, of course, (there)IMP are:PRES | considered as an indicator consistent with ope
children of the aboved mentioned interpretations(*).

17. gue trabajan biet
who (they) work: PRES well

18 y han empezao [: empezado] a trabajar n
and (they) have begun: PRES.PERF to
work:INF badly

19. <lo que:>[/] lo que | ha insultadc
<what> [/] what him (he) has insulted:

PRES.PERF

20, y: <por al:> [//] por algin medio de alguien
pues se han deprimido .
and <for an> [//] for any means of anybody’s
well REFL (they) have: PRES PERF (become)
depressed

@eg: Iu

@bg: lut
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21, entonces@i # tendriamos que mirar # a tc
los nifios .
then we would have: MOD to look: INF at al
the children
# eh@fp que tampoco dijesen a nac
that neither (they) told: PRES.SBJV anybody
@eg: Iul
@bg: Iut
22, por_ejemplo eh@fp si uno le dice a c This "por ejempl’ opens a construction whic
for example if one him tells: PRES to anothgis not subordinated to the previous part, thaf is
why it begins a new unit.
There was consensus about this interpretatipn
and it is emphasized the idea that juxtaposed
sentences should not go together although
there is thematic unit, except under exceptignal
circumstances (see juxtaposition).
que: mm@f qué tal ha: insultado: a su ami
that that somebody has insulted:PRES.PERJF
to his friend
pues@i ese: [//] el amigo del nifio que le
dicho: # eso #.
then that (one) the friend of the child who him
has said: PRES.PERF that
pues@i puede que ya: [/] ya no sea amigo
[/7] de ese nifio #s0 (it) maybe that anymore
[1] (he) is:PRES.SBJV ndtiend of the [//] of
that child
@eg: Iu!
@bg: LU(
entonces@i también tendriamos que h
alguien .
so also we have:MOD.COND to make:INF
somebody
como si fuese un espi
as if (he) was: IPFV.SBJV. a spy
un nifio que fuese: sincer This is the explanation of the word "espia" a
a child who was:COND.IFV sincere as such, we consider it part of the same unit.
This is viewed as a prototypical example of
cases in which juxtaposed sentences are
considered within the same unit.
y: [/] #y que comunicas
and [/] and that communicated: IFV.SBJV
lo que se hiciera
what (it) REFL did: IPFV.SBJV
(what it was done)
@eg: LU(
@bg: LU
porque: ha [//] hay nifios en los ccios . This is again an opening porque related to v
because (there)IMP are:PRES children at that follows.
schools
There is agreement in the necessity of
separating but no justification is found. | think
that parallel constructions could be considered

a justification depending on what preceedes

it

in the text.




gue dicen cosa
who say::PRES things

gue dicen mentiras a: [/] # a sus ami
who tell:PRES lies to [/] to their friends

para que les creany: [/] #
so that them (they) believe: PRES.SBJV

y entonces@i eh@fp sus amigos ya: [/] ye
son amigos de otros

and then their friends anymoamymore (they)
not are:PRES friends of others

I think thisentonce, as opposed to the othe
implies consequence. There is agreement a
this interpretation.

bout

@eg: LU
@bg: LU
y: [/] y se acabo # The last LU begins here and it should
and [/] and (it) is finished: PFV codified as FED.
ya estathat’s it
se ha acabado el discur
is the speech finished?
@Enc
[Jud, girl, IX, ES ]
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